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1. INTRODUCTION


At the center of the education offered students by Dominican University is the Core Curriculum. 

The sequence of courses that make up the Core Curriculum nourish and sustain the student's other coursework: they help the student develop a comprehensive intellectual framework within which to integrate what is learned elsewhere.  Thus, they help the student acquire the skills and knowledge that are needed if the student is to move comfortably and competently from one situation—one context—to another, before and after graduation.  


A "curriculum" is a course of study, something that moves, like the current of a river, from one place to another.  A core curriculum takes time.  How could it be otherwise?  In order to learn the various methods—the ways of understanding, describing, and solving problems—that guide the liberal arts and sciences, the student must be introduced to those methods, practice using them, and come to appreciate the many ways in which they reinforce, complement, sometimes clash with each other.  The Core Curriculum requires students to take four kinds of courses intended to conduct them through such a course of study: 

· Foundations:  courses that equip students with basic skills fundamental to all other facets of the undergraduate course of study;
· Liberal Arts & Sciences Seminars:  courses that by applying multiple perspectives to the “big” questions help students integrate what they are learning elsewhere; and  

· Area Studies:  courses that introduce students to area studies or “disciplines” practiced by scholars as they explore materials and apply methods of inquiry particular to their academic field.

· Multicultural Course:  a course that explores cultural diversity within the United States or beyond its borders


Only by completing an integrated course of study such as this one can a college graduate claim to be "liberally" educated.  


The word "liberal" has its roots in the Latin word that means "free."  From what and for what can a liberal education free the student?  A liberal education frees the student from dependence on direct personal experience as the sole basis for ideas and opinions about the world.  A liberal education offers not just knowledge—of the past and present, the self and others—but also the tools needed to acquire new knowledge when faced with new situations and an intellectual context within which to place that new knowledge.  Thus, a liberal education can help free the student from fears that are quite common today:  what will happen to me if the work I'm trained to do becomes obsolete?  Will I be able to adapt to a new workplace, a new neighborhood or city, a new culture?  A liberal education, furthermore, can make one less susceptible to the claims and manipulation of powerful persons and institutions, as well as to the partial, piecemeal view of experience too often imparted by the modern world.  A liberal education, that is, provides students the means necessary to approach problems—private, professional, and public—from a wide variety of viewpoints, deploying knowledge gained from a wide variety of sources, using a mind made supple and responsive by the practice of a wide variety of ways to learn. 


We welcome you to our Dominican community of teachers and learners and invite you to read on, exploring in more depth the nature, purpose, and components of the undergraduate Core Curriculum.  Please feel free to get in touch with me [(708) 524-6475; wgeorge@dom.edu] if you have other questions that this Handbook does not address.
William George

Director of the Core Curriculum



2.  OVERVIEW OF THE LIBERAL ARTS & SCIENCES CORE CURRICULUM
The Liberal Arts and Sciences Core Curriculum offers students an education informed by Catholic tradition, by the liberal arts and sciences, and by the central values of Sinsinawa Dominican-sponsored institutions:  truth, compassion, justice, partnership, and community. This education fosters in students an understanding of themselves and others as intellectual, moral, and religious persons.  More specifically, the course of study described below provides students with a variety of opportunities to gain:


· knowledge of the human past and present in order to locate themselves and others in a historical, social, and intellectual context;

· understanding and appropriation of norms of inquiry and judgment that unite the various academic disciplines;

· understanding and appropriation of the questions, methods, and language that serve particular disciplines in the search for and transmission of knowledge—of the world (physical, social) and of God;

· acquaintance with serious and important works of human creativity and critical awareness of how they speak to us today;

· appreciation of ways in which the fine arts both liberate the human spirit and express meaning, truth, and beauty;

· understanding of the roots and dimensions of diversity through open, respectful, and critical exploration of cultural differences;

· the habit of forging connections among these various activities and products of the mind and the enduring impulse to do so.

The Core Curriculum consists of Foundations, Liberal Arts & Sciences Seminars, Area Studies and a Multicultural Component.

Foundations
As the name implies, foundations are intended to insure that students acquire certain basic abilities and skills required as a foundation for later coursework and life-long learning.  Foundations integral to the Core Curriculum and a Dominican University undergraduate education are:
1. The ability to read with understanding and to communicate effectively in writing.  
2. The ability to understand and use mathematics.  
3. The ability to understand the connections between human languages and specific cultures and the ability to interact appropriately with people of another culture.  
4. The ability to effectively find, evaluate, and utilize information is defined as a set of skills called information literacy.
5. The ability to understand and use computers and their applications.  
Alternative ways of meeting each requirement are given below (p. 5).
Liberal Arts and Sciences Seminars
Each year, students must enroll in and complete with a passing grade an integrative seminar.  According to their class standing, they may choose from a wide variety of seminars with some elements in common—including at least one common text—but offered by instructors representing alternative approaches to the general topics listed below.  Seminars invite students to integrate multiple perspectives on some of life’s most enduring questions by reading, discussing, and writing about the seminar topic.  


Freshman Seminar:  Dimensions of the Self


Sophomore Seminar:  Diversity, Culture, and Community


Junior Seminar:  Technology, Work, and Leisure


Senior Seminar:  Virtues and Values    

All entering freshmen enroll in the freshman seminar during their first semester; the seminar instructor is their academic advisor for the first year.  Transfer students begin the seminar sequence at the point at which they enter the university (i.e., students who transfer as sophomores must complete a sophomore, junior, and senior seminar; junior transfer students must complete a junior and a senior seminar).  A student is classified as a sophomore if 28 semester hours have been completed, as a junior if 60 semester hours have been completed, and as a senior if 90 semester hours have been completed.  For purposes of determining the point of entry to the seminar sequence, however, transfer students who enter with total semester hours within seven of a higher classification begin the seminar sequence at that higher classification (e.g., students entering the university with 21 hours begin the sequence with the sophomore seminar; students entering with 53 hours begin the sequence with the junior seminar; students entering with 83 hours are required to complete only the senior seminar).  

Students studying abroad for a full academic year are exempt from that year's seminar requirement.  
Area Studies
Students are required to enroll in and complete with a passing grade one course of at least three semester hours in each of the areas listed below.  

1.  Philosophy (PH) 

2.  Theology (TH)

3.  History (HI)

4.  Social Sciences (economics, political science, psychology, sociology) (SS)

5.  Literature (English, French, Italian, Spanish) (LT)

6.  Fine Arts (apparel design, art, communication, film, music, theatre) (FA)

7.  Natural Sciences (biology, chemistry, nutrition, physics) (NS)
Students may offer two of the Liberal Arts and Sciences Seminars, excluding the freshman seminar, to fulfill two of the seven area studies.  Indication of area studies that may be met by particular seminars can be found in the university bulletin and in each year's schedule of classes.

Multicultural Course
Cultural diversity, both within the United States and beyond its borders, provides an important context for the educational mission of pursuing truth, giving service, and contributing to a more just and humane world. Thus in meeting the requirements of the Core Curriculum, each student must elect one course of at least three semester hours that meets this educational objective (see p. 8 below)
3. FOUNDATIONS COURSES
Foundations courses equip students with basic skills fundamental to all other facets of the undergraduate course of study; thus, students are urged when possible to meet the foundation requirements within their first two semesters. 
Each student before graduation must demonstrate:

1.
The ability to read with understanding and to communicate effectively in writing.  This requirement may be met by placement examination or by completing with a passing grade college-level coursework in writing equivalent to English 102.

2.
The ability to understand and use mathematics.  This requirement may be met by placement examination or by completing with a passing grade college-level coursework equivalent to Mathematics 130, 150, 160, or 170.

3.
The ability to understand the connections between human languages and specific cultures and the ability to interact appropriately with people of another culture.  This requirement may be met by placement examination, by completing with a passing grade a foreign language course at the level of 102, by participation in any of the Dominican-approved study abroad programs, or by completing with a passing grade Modern Foreign Languages 151, 152, 153, or 154.  Foreign nationals educated abroad at the high school level are exempt from the requirement. 
4.
The ability to effectively find, evaluate, and utilize information is defined as a set of skills called information literacy.  Introduction to these skills will take place in English 102 where students will learn the basics of library research including the ability to locate both print and electronic sources by searching library databases for articles and books; effectively using the Internet for academic purposes; evaluating information critically; and using the information ethically and legally.  Students who do not take English 102 at Dominican University will be required to complete an Information Access Workshop during their first semester at Dominican.  

5.
The ability to understand and use computers and their applications.  This requirement may be met by placement examination or by completing with a passing grade CIS 120 or its equivalent.     

4. AREA STUDIES
As part of the Core Curriculum, students are required to enroll in and complete with a passing grade one course of at least three semester hours in each of the areas listed below.  Instructors teaching courses that meet area studies requirements have adopted the following general descriptions of the purposes of and material covered in those courses.  
Philosophy (PH)
Courses that meet the Philosophy requirement are designed to have students consider philosophy as part of a reasoned pursuit of wisdom in one’s life.  Such courses focus on student acquaintance with some of the “big questions” philosophers typically deal with (such as “What makes something ‘true’ or ‘good’?”  “Is relativism avoidable?” “Do human beings have free will?”  “Is there more to us than our bodies?” “What’s real?”  “Does life have meaning?” etc.); acquaintance with some of the philosophical positions regarding these questions; and serious opportunities to discuss these questions and positions openly and reasonably within the context of one’s life, professionally or as a member of one’s community.  
Theology (TH)
Courses that meet the theology requirement engage students in an exploration of how religious traditions, especially Catholic Christianity, raise and attempt to answer questions of ultimate meaning and value.  This exploration requires immersion in the methods and sources proper to theological and religious reflection (e.g., critical study of sacred texts; systematic and historical analysis of beliefs, doctrines, rituals, and moral viewpoints) so that students might arrive at a more mature understanding of human existence. 
History (HI)
Courses that meet the history requirement are designed to help students develop a sense of historical perspective as understood by historians.  Such a perspective involves an understanding of the ways societies may change over time and of the importance of sequential occurrence, as well as awareness of complexity, ambiguity, and uncertainty as intractable conditions of human society—awareness gained through study of the interactions of diverse forces and circumstances on situations in past societies.

Social Sciences  (SS) (economics, political science, psychology, sociology) 
Courses that meet the social sciences requirement provide students with some of the conceptual tools necessary to think independently about social, economic, psychological, or political phenomena and acquaintance with a methodology used to analyze such phenomena.  Study in disciplines particularly concerned with analysis of the behavior of individuals, groups, or institutions and their interactions helps students form a sophisticated—informed, complex, and thoughtful—response to contemporary problems. 

Literature (LT) (English, French, Italian, Spanish).  
Courses that meet the literature requirement help students understand and respond to works of literature.  Such an understanding includes awareness of relationships between authors and their cultural and historical contexts as well as critical appreciation of ways found by writers to express feelings and ideas through language. 

Fine Arts (FA) (apparel design, art, film, communications, music, theatre,).  
Courses meeting the fine arts requirement help students understand and respond to works of fine and performing arts.  This includes an awareness of relationships and interactions between artists and their cultural contexts, and an appreciation of ways in which the fine arts express feelings and ideas through various media.  This understanding may be gained through personal experience of the creative processes or through the study of works of art; thus, some studio courses and appreciation courses meet this requirement.
Natural Sciences (NS) (biology, chemistry, nutrition, physics)
Courses that meet the natural sciences requirement acquaint the student with scientific thought and inquiry.  In the process, such courses help students gain an understanding of fundamental concepts and methodologies of the sciences.

Students may offer two of the Liberal Arts & Sciences Seminars, excluding the Freshman Seminar, to fulfill two of the seven area requirements.  Indication of area requirements that may be met by particular seminars can be found in the university bulletin and in each year’s schedule of classes. 
5.  MULTICULTURAL COURSE
To meet the requirements of the Core Curriculum, each student must elect one course of at least three semester hours that:  
· focuses on the culture or analysis of society or civilization in Africa, Latin America/Caribbean, and/or Asia; or 

· focuses on the experience, traditions, beliefs, arts, or thought of African-American, Asian-American, Hispanic-American, or Native American cultures.

The course submitted in fulfillment of this requirement may be but does not have to be one of the Liberal Arts and Sciences Seminars or a course that meets an area studies requirement. Indication of courses, including seminars, that meet the multicultural requirement can be found in the current Bulletin and in each year’s schedule of classes (see below, p. 21).
6.  LIBERAL ARTS & SCIENCES SEMINARS

All students enroll each year in Liberal Arts and Sciences Seminars, courses in which students consider multiple perspectives on personal, social, and philosophical issues by reading, discussing, and writing about the seminar topics.  According to their class standing, students choose from a variety of seminars exploring the topics listed below.

Freshman Seminar:  Dimensions of the Self (100-level)

Sophomore Seminar:  Diversity, Culture, and Community (200-level)

Junior Seminar:  Technology, Work, and Leisure (300-level)

Senior Seminar:  Virtues and Values (400-level)

While LA&S seminars are taught by instructors from various disciplines representing alternative approaches to the general topics, they share several features.   As seminars, they are courses in which students, led by an instructor, investigate problems, design projects, explore resources, share findings.  They are, that is, courses in which students learn with and from each other.   The seminars are thematic.  Building on prior semesters, they take as departure point questions that are both universal and urgent, questions that engage the whole person throughout life.  Because all seminars at each class level share a common general topic and a common text or texts, they place at the center of students' Dominican education a shared experience; they embody for students the distinctive community of learners they have joined.  

Finally, the seminars are integrative.  They help students see and articulate connections between information and ideas originating in other courses.  They help students see and articulate connections between their coursework and their lives beyond the classroom.  They help students see and articulate connections between their own lives and the lives of others—past, present, and future—in the communities and, ultimately, the society to which they belong.  And, as seminars, they place the individual student at the center of this activity of mind: the student, in the company of others, makes her or his education coherent.

Specifically, the seminars help students: 

· develop their skills in critical thinking, reading, writing, and speaking;

· synthesize knowledge they are drawing from other courses; 

· learn to collaborate with others in building knowledge and understanding;
· reflect on matters intellectual, moral, and spiritual.

Students will "take" from their seminars no more, no less than they "give" to them.  By engaging actively the materials encountered and the ideas of classmates, by first informing themselves then participating thoughtfully in class discussions, and by completing diligently their portion of the work of the group, students gain new information, new insights, and new perspectives.   More important, though, they gain a "new" way to learn and new respect for the power of the mind that they will carry with them into their lives beyond the classroom. 

LIBERAL ARTS & SCIENCES SEMINARS:  Common Texts
Seminar instructors at each level have adopted at least one common text, which will be studied, along with other works selected by individual instructors, in all seminars at that level.  In addition, to help students in seminars maintain and extend their writing skills, the seminar faculty recommends the composition handbook adopted by the Dominican University English Department:  A Writer's Reference by Diana Hacker, 5th edition (Bedford/St. Martin's, 2003).  Copies of this handbook are available in the Stepan Bookstore.  

LIBERAL ARTS & SCIENCES SEMINARS:  Common Text Assignment
To help assess the student's growing ability to integrate materials, experiences, and ideas encountered in the seminars, each seminar includes a common text assignment, the completion of which will be required of all students in all seminars each year.  These assignments will vary according to seminar, but they will be “common” in at least these respects:  (1) as indicated by their name, they will engage the common text(s) for the seminar; (2) they will address the theme(s) of the seminar; (3) they will stress the integration of evidence in support of particular claims; (4) they will be the culminating assignment for the seminar. One copy of the completed assignment will be graded by the individual instructor and factored into the student's final grade.  The other copy will be reviewed by a committee of seminar instructors from all levels.  The committee will assess how much and what kind of progress--toward meeting the goals of the LA&S seminars listed above--students appear to be making as they move through the seminar sequence.  The seminar faculty will use their conclusions to make the seminars more effective instruments for helping students meet those goals.

In addition to these common elements, LAS Seminar faculty have formally agreed that they will base their course syllabi and assignments on the expectation that students will devote to the work of the course an average of two hours outside of class for each hour in class, i.e., an average of six hours per week for a three credit-hour course.
Listing of Seminars by Class Level
The following are examples of Liberal Arts and Sciences Seminars that have been offered or are likely to  be offered.  Each year students will be provided a schedule of seminars available that year; 100-level seminars are open only to freshmen; 200-level seminars, only to sophomores; 300-level seminars, only to  juniors; and 400-level seminars, only to seniors. 
Freshman Seminars:  Dimensions of the Self
The Freshman Seminars explore "Dimensions of the Self."  They introduce the search for meaning that is conducted throughout the seminar sequence by focusing on the individual, in particular the many sources of—influences on—personal identity.  Although Freshman Seminars take a variety of approaches to this topic, all take as their focal point these fundamental questions:  

· What is "the self"?

· Is "the self" made?  . . . inherited?  . . . given?  . . . discovered?

· What are some of the key influences on a person's physical, emotional, spiritual, and intellectual development?

· How does "the self" interact with a community?

Freshman Seminars introduce students to a variety of materials from a variety of academic disciplines in order to give both form and content to their inquiry.  Because the course is a seminar, students are expected not just to "absorb" the materials presented but, working with others, to forge connections—to discover links among their own experiences, the experiences reported by other students, and the experiences recorded in assigned texts.  To foster intellectual development, students are given many opportunities to pursue questions independently, to write about what they're learning, and to report their findings to others, through class discussion and class presentations. 

The Freshman Seminar equips students to move to the next seminar in the sequence, where they will apply the insights and the skills they have learned by examining "the self" to exploring the complex multicultural society from which the self emerges and in the midst of which it must function.

150.
AMERICA IN SEARCH OF ITSELF (3).  This course is about the “American Dream.”  It explores what we mean by “having a good life”; whether there is an American identity; how our past, our politics, economics and rapidly changing population affect our prospect for a fulfilling future in the United States.

153.
FAITH AND LIFE TODAY (3). This seminar is designed to help students mature by identifying questions of faith today and coming to understand them more fully in terms of moral principles of decision-making and some of the best prose literature: short stories of initiation.  The course does not pre-suppose literary background or religious commitment, but both are most welcome.  Students will develop skills in research and in critical reading, writing, speaking and listening through this exploration.

163.
SHADOWS OF THE SELF (3).  In seeing live theatre, viewing videos, and reading world-famous dramas, we enter a world of transformation.  Plays capture characters in moments of  crisis, self-awareness, and decision which mirror our own conflicts and the ways we choose to resolve them.  In high-voltage moments of choice in The Bacchae,  Tartuffe, A Doll House,  Prelude to a Kiss, and other plays, we can see the shadows of ourselves as each character moves toward deeper self-discovery.

164.
EXPLORING THE CREATIVE HUMAN SPIRIT (3).  Everyone possesses a creative human spirit.  Creative moments are vital to survival and growth.  We will learn about how others have used creativity to discover new ideas and products.  We will explore ways to encourage our own creative human spirit within to surface more often.  We will apply the new concepts of creative thought we have learned to propose solutions to both personal and global problems.  
166.
THE SELF IN GOOD COMPANY (3).  I am not alone on the planet!  And I am at the point when I may begin to form some of the most significant relationships of my life.  They will be personal and global.  Who am I, really, and what do I bring to these relationships?  How will I honor them?  Will they liberate me?  Will they limit me?  This seminar will offer students some self-assessment tools along with the opportunity to read short stories, a biography, and a play.  We'll carefully analyze some choices made, consider why they were made, and often ask:  "What would I have done?" 

168.
WHAT'S IN A NAME? (3).  How important are the race, ethnicity, and language of one's ancestors for determining one's personal identity?  How does this compare with the impact of one's immediate surroundings?  This seminar explores these and other questions by examining the experiences of "uprooted" and "transplanted" people at different points in space and time.

169.
FALSE IDENTITIES, ALTER EGOS, AND AUTHENTIC SELVES (3).  Have you ever acted in a play, worn a Halloween costume, recorded a voice mail greeting, concocted a user name, written a resume, had your picture taken for a yearbook, created a character for an on-line game or written a

poem? Have you ever pretended to be something that you didn’t feel you really were, only to find later that you had become that very thing? If you’ve done any of these things, you’ve already grappled with the issues that this course will explore: how people represent and misrepresent themselves and the complicated relationship between pretending, becoming and being.
170.
DOING THAT THING YOU DO (3).  This seminar will introduce students to an explanation of human behavior that is frequently used by economists and other social scientists. The rational self interest model of who we are, and why we do what we do, will be examined in the context of other views of human behavior, as illustrated by  parables, short stories,  novels, plays and movies.
171.
Thinking for Oneself (3).  "Enlightenment," for some, means daring to think for oneself and not simply following the beliefs and practices of others out of laziness or cowardice.  Others caution that we are inevitably shaped by our surroundings and experiences and that free will interacts inevitably with a kind of destiny.  Still others are critical of an overemphasis on oneself leading to a narcissism that renders us inattentive to wider needs and concerns besides our own.  And some have argued that the very notion of a separate and consistent "self" is actually a harmful delusion, since everything in reality is in fact interconnected and interdependent.  So then, which view is correct?  Well, you'll have to think about that for "yourself," but through our seminar we'll be aided by writings religious and philosophical, literary and psychological, eastern and western. 
172.      LOST AND FOUND IN GOTHAM CITY (3).  The image of people arriving in the “big city” is a potent and transformative symbol in American history.  We have always imagined the City as a place where dreams come true, where one is “self-made,” and where the individual is “self-determined.”  Today, however, the Utopian City of endless possibility has been supplanted in our popular imagination by a much darker place that resembles Gotham City.  Our seminar will examine this popular image of urban life as it influences how we understand (and define) ourselves in relation to it.  We will consider several representations of urban life, ranging from Pietro Di Donato’s incendiary novel Christ in Concrete (1939) to Frank Miller’s movie, and visual masterpiece, Sin City.
174.
OUR PAST, PRESENT, AND FUTURE SELVES (3).  To what extent is who we are determined by who we were and who we think we will become? This freshman seminar examines the dimensions of the self by exploring how our present selves are defined by our personal histories and aspirations.  Together, using various texts, we will discuss related questions: Who do I think I am?  Who was I?  In what do I believe and why?  What do I value?  How do I express myself?  How do I think, speak, and act in relation to my family, my friends, my culture, and others in society?  Who will I become?  What is the value of reflection about the self?  
175.
NEW HORIZONS (3).  “Leadership is the quality which enables people to stand up and pull the rest of us over the horizon” (James L. Fisher).  This course will explore the question “How does one become a leader?” by looking at psychological, emotional, and spiritual aspects of the developing and changing self.  We will examine the phenomena of personal development and growth, peer pressure, hero worship, changed/changing relationships, and the experience of moving from the “top of the heap” to the bottom in relationship to addressing personal and social issues of leading and following.  Students will study and experience the intimate connection between self-development, leadership, and community.  
I78.      iAm My iPod  (3).  This course examines the interplay between technology and identity development, particularly in today’s culture.  Whether it is the iPod and what your music collection has to say about who you are and what you find meaningful, email, IM, the personal computer, cell  phones, video games, or applications like mySpace and Facebook , technology plays an important role in how we define ourselves and how we relate to others.  This class looks at the popular culture of various decades, as captured through technological media as well as written sources. It also examines the influence these media and writings have exerted on the ‘collective identify development’ of each affected generation.

184.      THROUGH THE LOOKING GLASS (3).  Like Alice in Wonderland, we meet people, have amazing, often improbable experiences, and hear stories that shape us, challenge us, and lead us on an adventure in self-discovery. Through story, text, film and creative play, this seminar will explore those things and people that have helped us to discover our authentic lives. 
185.      SAME SELF, DIFFERENT DAY? (3).  Am I the same person I was last year? 5 years ago?  Will I be the same person in 5 years time?  In 10 years?  We will examine the ways that selves are constructed through narratives, with a particular attention paid to the possibilities of changing ourselves.

186.      KNOW THYSELF! (3).  This seminar takes as its starting point the famous Greek maxim, Gnothi sauton (Know thyself), and it assumes that self-knowledge comes only by reaching beyond oneself to engage an ever-wider world.  Through challenging readings, discussion, written exercises, and even some “brain teasers,” this seminar will aid a process of self-discovery and self-appropriation that in various ways keeps coming back to an overriding question: “What does it mean for me to live an authentic human life—intellectually, morally, religiously?” 
Sophomore Seminars: Diversity, Culture and Community

The Sophomore Seminar is the first bridge outward in the seminar sequence from self to community.  In  Sophomore Seminars students explore relationships among individuals as members of groups in order to:  understand the impact on their beliefs, habits, hopes and fears of their own membership in groups; and learn how respectfully and fruitfully to engage members of other groups.  The central questions raised in all Sophomore Seminars are:

· How does group membership affect identity?

· What are the causes and effects of inequality between and within groups?

· What does it mean to live in a diverse community?
Like that of the Freshman Seminar, the focus of the Sophomore Seminar moves back and forth between the  private and the public, the personal and the contexts—social, psychological, historical—in the midst of which the person must function.  Thus, students examine a variety of materials in a variety of formats that  register the experiences of individuals, gained by virtue of their membership in particular groups, and that document the emergence of our complex multicultural society.  

By inviting students to reflect on these matters and share their reflections with classmates, the Sophomore Seminar helps students set "the self" in a context of other, different, selves and equips them to participate in—contribute to—their communities, nearby and distant, current and future, more deliberately, more confidently, and more wisely.
254.  
MULTI-CULTURAL THEATRE: CONTEMPORARY ARTISTS OF COLOR (3).  Contemporary African-American and Latino/Latina theatres cover a remarkable range of conflicts and styles—the tragic, comic, and everything-in-between experiences of men and women of color.  This seminar will cover 20th century plays, prominent playwrights, performers, and theatre movements.  We will examine issues critical to each culture:  the search for personal identity and purpose, the nature and causes of prejudice and discrimination, the impact of racial violence, the struggle to create community, and the hunger for artistic expression.  

This seminar will satisfy the multicultural core requirement.

256. 
THE HYPHENATED AMERICAN: IMAGES OF 20TH CENTURY IMMIGRANT AMERICANS (3).  This course will explore, through film and literature, images of immigrant life in America as presented by different ethnic groups.  We will discuss the transitions that are necessary as new immigrant groups arrive in the United States.  How do such groups try to integrate themselves into and also distance themselves from the American “mainstream”?  We will explore the difficulty of maintaining ties to immigrant culture while at the same time finding a place in society.

This seminar will satisfy the fine arts core requirement.
258.
THE ROAD TO AFRICA (3).  Split by its triple heritage, modern Africa has been a product of three major influences: indigenous traditions, Islamic culture and Western culture.  The synthesis of these forces determines, in large part, the situation in contemporary African states.  In this course, the Igbos of Sub-Saharan Africa will be studied as an example of how one particular ethnic group has absorbed, balanced, and reconciled these divergent traditions and produced its own unique identity in the midst of the larger society.

This seminar will satisfy the multicultural core requirement.

259. 
MAKING THE JOURNEY: SEEKING LIFE IN COMMUNITY OUT OF CULTURAL DIVERSITY (3).  Diversity and culture are givens in our lives and the clash of many diverse cultures the source of so much injustice, violence and even genocide in today’s world.  How can we better understand diversity and culture all our lives long, while we seek the gift of community in a climate of faith, hope, and love?  Studies in fiction, scripture, and religion will help us respond to this central question that faces every human person and group.

This seminar will satisfy the literature core area requirement.

261.
INTOLERANCE AND CONFLICT: RELIGIOUS AND PHILOSOPHICAL ISSUES (3).   Conflict and tolerance seem to be the currently accepted approaches to individuality, variety and difference—all elements in a free society.  How do we learn to celebrate, not just tolerate, diversity?  How may conflict in our communities become a creative rather than a destructive force?  Students in this  seminar will wrestle with these complex issues using the resources of both human science and religious stories.  

264.
NATIVE AMERICAN SPIRITUALITY (3). Native American spirituality is rooted in the relationships among the people and of the people to the land.  Spirituality is not something that exists apart from their culture but is expressed through the culture.  Because so much of life depends on their association to the land and all that lives upon it, the displacement of the people from their roots by westward expansion caused great upheaval.  In this course we will look at the history and culture of some of the native people and make connections to stories and customs, rituals and traditions.


This seminar will satisfy the multicultural core requirement.

267.
Dancing in the Streets:  Popular Music Since the 1950's, Cultural Identity and Social Change (3).  "When the mode of the music changes, the walls of the city shake . . . ."  The Greek philosopher Plato, centuries before the advent of rock and roll, acknowledged the power of music as a mobilizing force for social change.  This seminar explores the development and impact of popular music over the last fifty years, with an emphasis on its relationship to the social, cultural and political critique and change. A particular focus on African American influences on various musical genres, from early roots music (gospel, blues, country, and rhythm and blues); to mid-century youth-oriented pop, Motown, and soul; and more recent expressions in hip-hop.

270.   
It Takes a Village (3).   Hillary Rodham Clinton proposed that it takes a village to raise a child.  This seminar will explore the truth and consequences of this idea.  We'll look at how American cultural norms have changed over the last fifty years with respect to child-raising, the significance of the change, and how that affects us all.  What responsibilities do each of us have regarding the development/raising of the next generation?  We will also study how different cultures treat child-rearing, especially as relates to parents vs. community roles, and look at the societal and legal responsibilities for intervention in parents' child-raising.
271.
HUMAN RIGHTS AND THE WORLD COMMUNITY (3). This course focuses on organizations, and to some extent their leaders, devoted to human rights issues.  Beginning with the Treaty of Versailles and the establishment of the League of Nations, through an examination of current organizations such as Human Rights Watch, the United Nations, Amnesty International, The Hague, Doctors without Borders, students will explore the mission, history, membership, current activities, and effect these organizations have throughout the world.

272.      ENTERING  OTHER WORLDS, BECOMING OTHER SELVES (3).  Race, ethnicity, social class, and gender are part of the geography of a complex, multicultural society, and knowing our own location in this geography is part of knowing our identity.  But what about people who cross or straddle categories, who enter other worlds and create new identities?  Are they pioneers or impostors?  Should we admire them for escaping limiting categories or blame them for denying their true identities?  Are they simply anomalies, special cases, or can they teach us something about how to live in a multicultural society?  By reading about the lives of people who have entered other worlds and created new identities, we will raise and try to answer questions about group identification, individual identity, and how best to live in a complex, multicultural society.
273.
MANY VOICES (3).  The United States is composed of many voices.  In this seminar, we will learn about the experience of coming to America through the written and spoken voices of immigrants and through the students’ family experience.  Can these disparate voices speak to each other?  We will learn to hear and evaluate many sides of controversial issues by exploring the issue of immigration itself.

274.      THE ART OF UNDERSTANDING (3).  Understanding the lives and viewpoints of others is necessary to be fully invested in the world as a responsible citizen.  Students will attempt to understand and then represent others through projects in various media including writing, collage, drawing, audio and photography.  We will explore how artists from different eras and cultures have represented others and examine how the artists’ personal values, beliefs and cultural backgrounds shaped their perceptions.  No art background is necessary.

275.      EXPOSING THE CULTURAL GAP:  LITERARY WANDERINGS (3).  Throughout the history of the novel as an art form, various authors have produced stories in which a character acts as a social commentator.  Such novels have been characterized as travelogues.  By examining three prominent travelogues—Gulliver’s Travels, Huckleberry Finn, and the Catcher in the Rye—the class will discover how various cultures are analyzed, categorized and often marginalized by seemingly discerning outsiders.  This voyeuristic notion will also manifest itself in class discussions of Ronald Takaki, A Different Mirror, as we examine the various cultures in this historical text through critically objective eyes.  Together, the literature will illuminate the history, and vice versa.

276.       LEGACIES OF WAR, DISPLACEMENT, AND IMMIGRATION:  CHANGING AMERICAN  COMMUNITIES FROM WWII AND KOREA TO VIETNAM AND IRAQ  (3).  American culture in the twentieth and twenty-first centuries has been marked by war and war’s effects:  the displacement of millions of people from their homes and countries of origin and the destruction of cities, towns, and traditional ways of life. New communities and identities are forged in wartime and its aftermath; often, the U.S. has become the testing ground for the cultural legacies of war.  We will see American soldiers return to altered homes and immigrants arrive to discover both freedoms and restrictions in the American way of life.  This course will examine the stories of people who have lived or perished in war’s violence and will also explore problems of survival and adjustment to postwar life.  We will examine stories in literature and film, and ask questions about the ways in which wartime makes deep and lasting marks in identity, community, and inequality.

This course will satisfy the literature core requirement.
279. 
THE CULTURE CODE (3).  Why are people around the world so very different? What makes us live, buy, even love as we do? Do we live by a set of “codes”? Does religion and economics make much difference? Some say that belief in the afterlife, heaven and hell are good for economic growth. Of these, fear of hell is by far the most powerful, but all three indicators have a bigger impact on economic performance than merely turning up for church. Japan, where there are many sects but little fear of hell, has grown far faster since WWII than the Catholic Philippines. Officially, atheist China is growing at a rapid pace. In this seminar, we will explore the “culture codes” which make us American, or German, or French, and whether they invisibly shape how we behave in our lives. 
280.
EXPOSING THE CULTURE GAP (3).  The travelogue has provided readers with fascinating glimpses into the lives, customs, and habits of a wide variety of cultures. By examining fictional travelogues – spanning three centuries – from some of the most prominent authors in literature, students will explore a wide range of society’s facets. Selected readings from Takaki’s A Different Mirror will provide the appropriate historical foundation for the American travelogues.
281.  TELEVISION AS THE ENEMY? (3).  Are you watching television or is television watching you? This course will examine how American democracy has depended on active citizens, strong communities, and diverse opinions to develop social capital that makes us one from many. Living in communities, belonging to groups, and fostering cultures helps teach us how to be free. All Americans and many specific groups have fought for political freedom (and continue to), as we isolate ourselves in front of the television set and computer, will freedom last? 
282.  
EXAMINING OUR JOURNEY (3).  This sophomore seminar will examine three major processes that we go through during our life: birth, death, and parenting.  We will use a family perspective to understand how different cultures traditionally experience these rituals.  Students will compare and contrast their own family rituals to understand how they evolved and how they are sustained.
284. 
TRAVEL AND MIGRATION (3).  This seminar will look at the cultural consequences of the movement of peoples across religious, political, ethnic and geographic boundaries. We will focus on three disparate regions – the Eastern Mediterranean, Central Asia, and modern America. For each region, we will read primary texts or literary sources from inside and outside the region, focusing particularly on the narratives of those travelers whose lives and journeys cross over the cultural divides. We will inquire how communities form in relation and opposition to each other, and how difference can nourish a civilization or tear it apart.
Junior Seminars: Technology, Work and Leisure

In the Sophomore Seminar students examine the nature of groups in society and their impact on the lives of individuals.  In the Junior Seminar, students examine the nature of certain large, impersonal, forces ("Technology, Work, and Leisure") that transcend even national boundaries but that, at the same time, enter and affect the lives of individuals at the most intimate levels.  Although the topics that serve as departure points for individual Junior Seminars vary widely, all seminars have in common a systematic exploration of the following questions:
· What is work?  What is leisure?  What is technology?

· What is the place of work and leisure in the life of the individual in society?

· What impact does technology have on work and leisure?

· What part does making a living play in making a life?
In addressing these questions, students are encouraged to combine with the tools and habits of inquiry—the academic "discipline"—acquired in earlier seminars, the tools and habits of inquiry they are acquiring in the major field—the academic discipline—they are now entering.  That the seminars transcend the boundaries of particular disciplines means that students are taught there to approach the topic from multiple perspectives.  Thus, the Junior Seminar deepens the knowledge of the world and awareness of possibilities, including their own, with which students "go to work" each day.  
356.
 MEANINGS OF WORK, TECHNOLOGY AND LEISURE ACROSS THE LIFE COURSE (3)

This course will highlight a sociological approach to work, technology and leisure, with emphasis on how

their meanings change throughout an individual’s lifetime.  How do people in early adulthood, mid-adulthood and late life define meaning in work, technology and leisure? What are the possible variations, especially when taking into account gender and cultural differences? In addition to readings from sociology, the course will use a multidisciplinary approach while exploring writings from the humanities.

357.      ALL IN THE FAMILY? TECHNOLOGY’S IMPACT ON FAMILIES’ DECISIONS ABOUT

WORK AND LEISURE (3).  The myth of modern technology is that it will free us to have more time to enjoy our families and to engage in leisure activities. The reality is that with all of the “timesaving” devices, today’s families seem to be busier, less connected and more preoccupied than ever before. In this seminar we will look at other times and cultures to see how they understood technology, work and leisure; and we will examine and compare our own culture’s values.  We will also look to some new discoveries in the physical world, in particular the underpinning of quantum theory, that the whole is greater than the sum of its parts. With religious imagination we will try to discover in that fact spiritual implications for family life.

358.
SPIRITUAL LANDSCAPES (3).   In this seminar we shall explore the relationship between what one does and what one is, taking us on a journey within and without  ourselves.  What does it mean to be a whole/holy person, someone whose inner life is articulated in how s/he works, plays, lives in the world?  We shall look to literature and spirituality, including Moby Dick, The Scarlet Letter, the poetry of T. S. Eliot, and other works.

This seminar will satisfy the literature core requirement.

363.
WOMEN'S WORK AND LEISURE (3).  How have ideas of "women's work" changed over time?  Is "women's work" different in different cultures?  Does technological change alter women's work and women's leisure?  What forces shape our ideas of the roles of men and women in society?  In the workplace?  In the family?  This seminar uses cross-disciplinary readings to analyze and explore these questions.

365.  
RAGS AND RICHES (3).  In the whole world, there is no society, large or small, in which its members are both naked and unadorned.  This course will explore the impact of technology on various cultures, using the development and production of body adornment as vehicle.  We'll examine in particular the rapid strides made by those societies that invented the needle, loom (the first computer), cotton gin, sewing machine, washer and dryer, and Levi jeans.

366.      LIVIN’ LA VIDA LOCA (3).  Students in this course will focus their attention on life in Latin America as we investigate many of the intellectual, social, scientific and ethical issues and problems regarding “technology,” “work” and “leisure.”  Specifically we will focus our attention on the “informal economy: (sometimes referred to as “unregulated,” “clandestine,” or simply the “black market”) and popular culture, including sports and music, to gain a comparative perspective on the seminar’s guiding themes.  Readings will include a classic piece of Elizabethan literature to further our understanding of the cultural implications of European colonization for North and South America, philosophical and theological treatises on the proper balance between work and leisure, and anthropological studies of  Latin American family life. 

This seminar will satisfy the multicultural core requirement.
367.  
THE ULTIMATE PRICE OF TECHNOLOGY:  LITERARY WARNINGS (3).  This course will explore major works of fiction that portray future worlds shaped and twisted by technological advances, largely at the expense of the individual.  Orwell's 1984, Huxley's Brave New World, and other works of "dystopian" literature will be examined in detail with special attention given to the various professions described within.  Class discussions will center upon the pros and cons of expanding technology, and its effects upon those who initially support its well-intentioned ideals—you and I.


This seminar will satisfy the literature core requirement.

369.
ON THE SAME PAGE (3).  Nine to five or twenty-four/seven?  Work to live or live to work?  Current Americans are not the first to struggle with the relationship between work and the rest of life.  In this seminar students will read short fiction by 19th and 20th century American writers to explore our evolving attitudes towards work and leisure.  We will see how each story reveals a vision of life and how this vision relates to our experience.

371.   
UtopiaS and DystopiaS (3).   Through the eyes of science fiction writers, filmmakers, and classical sources, this seminar will consider the ethical, moral, cultural, and scientific implications of creating alternate futures through the use and misuse of technology.  We will consider the ethical/moral as well as aesthetic/cultural dimensions of Utopian and Dystopian models of possible futures based on the insight of Plato, Thomas More, Shakespeare, H. G. Wells, and others, with an emphasis on the development of the motion picture as the primary medium of contemporary cultural consciousness (and conscience). 

374.
LIFESIZING IN AN ERA OF DOWNSIZING, DIGITALIZING, AND FANTASIZING (3).  In today’s fast paced world, is there room for a balanced life?  How does one’s understanding of technology affect one’s understanding of work and leisure?  Why do pundits’ dueling statistics frequently draw different conclusions from use of the same data?  Through critical analysis and reflection on a variety of readings, discussions, interviews, and presentations, this seminar will explore these questions within the concept of Lifesizing, a context paradigm, based in reflection, which seeks to empower an individual to envision and shape a balanced life by activating an innate need and ability to respond and to contribute.  

375. ENERGY RESOURCES AND LIFE CHOICES (3).  Our personal and collective decisions on energy use influence not only the quality of our lives but also the future of life on this planet.  The global community is already dealing with conflicts over the allocation of nonrenewable energy sources such as crude oil, the development of economical alternative energy resources, and the reduction of energy-related pollution.  Our responses to energy issues determine our work, leisure and lifestyle choices.  Class discussions will focus on how energy production and consumption have an effect on the lives and livelihoods of everyone.

376.
WORK:  WHAT YOU DO OR WHO YOU ARE? (3).  This course will use a labor economist's approach to examine all aspects of  various career choices and how these choices impact  individual lives. Short stories, novels, plays, and films will be used to explore the idea that while initially money may be  important, it is more often the case that the non-monetary aspects of a job—status, stress, satisfaction, use of technology, a sense of accomplishment, to name of few—have a much greater impact on how life turns out.  

377.      MAKING A BUCK VERSUS MAKING A DIFFERENCE (3).  A large part of how we define ourselves has always been by what we “do for a living”, however, we also maintain a “personal life” outside of the work environment. In today’s fast-paced business environment and society, this compartmentalization/separation can lead to tension and conflict as we seek to achieve a “work-life balance.”  Is it a matter of ”balance” or one of “integration”?  Must we separate making a living from making a difference?  How can we find our true place in an increasingly depersonalized, technological world?  These are among the questions that this course will explore—leveraging a wide range of perspectives on this subject.

378.       TRACKING YOUR GPS—GRACE, PLACE, AND INTERIOR SPACE (3).  In a world that continues to rely on quicker production, it is becoming more difficult to make times to contemplate our place in the world.  In fact, it is all too common never to ask ourselves the essential questions of “what is my place in the university?” or “does my life have significance?”  This seminar invites its participants to slow down and to ask themselves these and so many other questions.  It is the hope of this seminar to provide its participants with time and space to read, reflect, discuss, and deepen the art of cultivating their interior life.  Works will include The Secret Life of Bees by Sue Monk Kidd, A Hidden Wholeness by Parker Palmer, and  Letters to a Young Poet by Rainer Maria Rilke.

379.       DAILY MEANING AND DAILY BREAD (3).  What is work and how does work define our lives and our selves?  What is leisure and how does it affect the meaning of our working lives?  How has technology changed work—its structure and meaning, the nature of specific jobs or trades, the way in which work is produced or performed?  How has technology impacted our leisure—does it add to or detract from the way we spend our free time?  In this class we will examine questions of this kinds through close examination of scholarly articles, short stories, oral histories, films, and plays, as well as through class discussion, writing exercised and group projects.

380.      WORK AND COMMUNITY (3).  Americans coined the phrase “Work hard.  Play Hard.”  Does this mean our work lives and leisure lives are two distinctly separate things?  How do Americans connect or disconnect home from work? How do we bring work home?  How do we make a home at work?  How do we make these distinctions?  Do we make them for ourselves or do others do this for us?  This seminar will examine the ways Americans build distinctive workplace cultures on the job and how our work relates to our leisure space and our communities.
381. WHEN I CONSIDER HOW MY LIGHT IT (3).  How we spend our time defines who we are and how rich our life experiences will be.  The decisions we make help determine the quality of the lives we live. Through readings in poetry, drama, philosophy and fiction, we will explore various examples of lives that succeed or fail in providing rich and rewarding experiences.  Readings will include, a Greek Tragedy, a Platonic dialogue, Biblical narratives, a John Milton sonnet, and one or two modern works of fiction.

382.
WELCOME TO THE WORLD-WIDE MIND (3).  Work is currently underway to establish a global link of all computers together with carefully chosen “minds.”  This project is called the World-Wide-Mind.  What are the social, moral, ethical, and cultural implications of this technological “advancement?”  Some claim this is the beginning of the next step in our 7.5 million-year journey of human evolution that philosopher and geologist Teilhard de Chardin predicted.  What would such advancement mean in terms of human life, work and leisure?  Are humans ready for such a leap?  Would humans need to become part machine, part artificial intelligence?  Could such a leap enable humans to tackle and solve world-wide problems such as global warming?  Would such a leap be equitable to and for all – or even advisable?  The pros and cons of these and other related questions will be considered.

Senior Seminars:  Virtues and Values
In the Senior Seminar, students take up the questions: 

· What does it mean to be good, to lead a good life?

· How does what I do relate to who I am?

· How does one reconcile self-interest with a broader sense of responsibility?

· How does one negotiate conflicts between social norms and personal convictions? 

The Senior Seminar offers students a time and place where pondering such questions is not only possible but required.  It offers them, too, a time and place to ponder such questions in the company of others, whose ideas, experience, and prospects resemble their own sufficiently to provide common ground for discussion, but whose ideas, experience, and prospects differ sufficiently from their own to challenge and complicate their thinking.  Accommodating the ideas and experiences of others helps students sift through and see more clearly the foundations of and applications of their own "Virtues and Values."

It is in the Senior Seminar that the question of the individual's responsibility to society, raised repeatedly in earlier LA&S seminars, gets addressed most urgently and most pointedly.  Throughout their lives, in their homes, neighborhoods, workplaces, towns and cities, students face challenges, solve problems, make choices, encounter differences in behavior and belief.  The LA&S seminars in general and the Senior Seminar in particular are meant to provide students with a broader context into which to set their decisions as well as repeated occasions for—practice in—thinking comprehensively about the meaning(s) of their life.

453.
KEEP IT REAL: MORAL ISSUES FOR THE 21ST CENTURY (3).  In this course, the participants identify and explore moral topics of their choice, particularly those related to the issue of good (or corrupt) moral character in today's society.  As part of the course each student selects one or two contemporary "virtues" for special attention and, as a final project, participates in a class venture of developing a "Book of Contemporary Virtues."

This seminar will satisfy the philosophy core requirement.

454.
CLIMBING THE MOUNTAIN: THE STRUGGLE TO LOVE (3).  Shared study, through reading, discussion, writing, dramatization and other methods, of Frankl’s Man’s Search for Meaning, Aristotle’s Ethics (on the moral virtues) and Aquinas’s Summa and Dante’s Purgatorio (on learning to love through virtue), in order  to synthesize understandings of human goodness. Semester projects offer an opportunity to test ideas found in class reading and discussion by individual examination of virtues depicted in art works and exercised in life.

455.       AN ETHICS FOR ALL AGES, AN ETHICS FOR ALL PEOPLE (3).  What can account for the timeless appeal of Aristotle’s Nichomachean Ethics? Written in the fourth century BC, this work has attracted later thinkers like Thomas Aquinas writing in the 13th century as well as contemporary

scholars like Mortimer Adler. The work has also elicited strong interest in writers representing disparate

religious positions whether atheist or theist, Christian, Jew or Muslim. In this seminar we will try to identify those ethical values first formulated by Aristotle but which have endured through the centuries.

This seminar will satisfy the philosophy core requirement.

456.      SO PROUDLY DOMINICAN:  THE CHALLENGES OF A DOMINICAN UNIVERSITY EDUCATION (3).  What is distinctive about a Dominican University education?  What does it mean to possess "intellectual vitality, moral alertness, aesthetic sensibility, and a sense of social justice and responsibility"?  Why does a Dominican University student consider such questions?  This seminar will examine how Dominican theologians, preachers, teachers, mystics, scientists, and artists responded to the question:  what difference will my life make in the world?

458.      CELEBRITIES, HEROES, PROPHETS, LEADERS, SAINTS, WITNESSES, AND YOU (3).  Aristotle saw virtue as a habit, developed through practice.  This seminar asks students to address the question of their role in how virtues and values are modeled and shaped in today's society.  It will explore the behavioral context underlying the development of habits of virtue, discuss leadership theory as it relates to the common good, and use readings from literature and excerpts from film as a basis for further reflection on those discussions.
459.
THE MASK, THE INDIVIDUAL, AND SOCIETY (3).  Through a study of texts such as Machiavelli's The Prince and Castiglione's The Courtier, we will explore the various roles an individual plays in society.  We all wear masks, both real and imaginary, in our interactions with others.  What do these writers tell us of the nature and function of such masks?  What is the ethical status of masking?  What are its social functions?  How does 'masking' help shape the individual and society? 


This seminar will satisfy the literature core area requirement.

460.
RIGHT RELATIONSHIP (3).  All relationships--filial, friendly, erotic--are tempered by such emotions as jealousy, obsession, self-doubt, fear, etc.  Through literature and spirituality, we shall explore how relationships can be destroyed and healed.  Readings include King Lear, The Color Purple, Like Water for Chocolate, As We Are Now, Tuesdays with Morrie.

This seminar will satisfy the literature core requirement.

461.      VIRTUES AND VALUES:  THE ART OF CONTEMPLATION (3).  Aristotle argues that contemplation is the aim and fulfillment of a good and happy life.  Modern scientific studies similarly indicate that meditative and contemplative practice promotes mental, physical, and spiritual health and development.  By providing students access to practical skills in and reflective understanding of meditation and contemplation as found in classical Western Christian and Asian traditions as well as modern applications, this seminar aims to assess the cogency of Aristotle’s doctrine as well as the place and value of these arts in the light of contemporary research and the students’ own experience.

462.
PERSONAL CONDUCT AND CHARACTER AND PROFESSIONAL ETHICS (3).  The topic of professional ethics and personal morality will be the subject matter of this course.  The approach will be interdisciplinary, with various faculty members sharing insights into ethics and values from a professional perspective (business, law, nutrition, genetics, medicine, etc.).  Simultaneously, students will engage in ongoing discussion about personal ethical conduct and character.

466.  
THE PURSUIT OF HAPPINESS (3).  Everyone wants to be happy.  But what is happiness?  How can we attain true happiness?  Are some things essential for human flourishing?  How should we live?  Are virtues and values the key to happiness of self and others?  What is the virtuous life?  Is it possible to be happy in this life?  Using Aristotle's Ethics as the main text, this seminar will critically evaluate his idea that happiness consists in living the good life and compare it to other accounts of happiness such as egoistic hedonism, utilitarianism, and existentialism.

468.      HUMANISM AND TERRORISM: ETHICS, CHOICES AND POSSIBILITIES (3).  Life in the world after 9/11/01 and the wars in Afghanistan and Iraq has become ethically more challenging as terrorism assumes greater prominence in political and religious agendas. What are the origins of terrorism? What does the tradition of liberal humanism stand to offer and lose in the struggle against terrorism in the years ahead? Are our choices limited to anarchy and totalitarianism? This seminar addresses issues of personal virtues and values in view of your future role in society.  We will trace the origins and development of political and religious terrorism in the light of the ethical theory of Aristotle, as examined by classical writers and contemporary analysts of radical religious terrorism. Questions of rational purpose, revenge, courage and practical wisdom will be focal. At stake is how people can hope to live in a free and humane society without sacrificing the right to security.

469.   
Heroes, Vices, and Virtues: Formation of a Cultural Identity (3).  The modern world has defined the heroic in many ways but often with little understanding of the cultural norms or historical realities that influence our conceptions of vice, virtue, and the heroic.  What is the process through which particular individuals--real or imaginary--come to embody such abstract notions as "vice" and "virtue"?  In  this seminar we will explore a wide range of literary and historical materials in order to understand why and how a culture makes heroes of such fictional figures as King Arthur and such real people as Christian saints and American cowboys.
471.   
Literary Underworlds:  THE Darker Side of Aristotle's Ethics (3).   As a primer for leading a virtuous life, Aristotle's Nichomachean Ethics outlines the framework to create the quintessential human being.  This course will examine the literary reverse of Aristotle's vision through the works of Existential authors such as Kafka, Camus, and Sartre.  Dante's Inferno will also be examined to illustrate the ultimate plight of the lost souls who exist without hope for redemption.  Together, all these works will serve to underscore the importance of the Ethics as a pivotal work of "human architecture." 
473.  
Myths that Shape Our Lives (3).  Joseph Campbell, the world-renowned mythologist, said that myths are the universal dream and dream the universal myth.  In its deepest sense, myth is not fantasy or something untrue, but a language of symbol and story articulating the universality of the human experience.  For us to reflect on our experiences, we need to learn this mythopoetic language, to familiarize ourselves with classic myths, and examine how myth is alive and well in our daily lives.  This seminar will focus on some of the most powerful figures from Greek and Roman mythology, using Jean Shinoda Bolen's Goddesses in Everywoman and Gods in Everyman as principal texts.  By the end of the seminar, students will write their own myths in which they examine which goddesses and gods guide their lives. 

475.
ETHICAL ISSUES IN THE PRACTICE AND END USE OF SCIENCE AND TECHNOLOGY (3).  The lineage of any technological product, from wonder drug to nuclear weapon, can be traced backward to basic research, i.e., experimentation with no specific goal other than new knowledge.  If basic research discoveries evolve into technologies that threaten humanity or the environment, who is responsible for the results?  Have scientists paid enough attention to the possible end uses of their discoveries?  Have policymakers subscribed to an ethical code of conduct when dealing with potentially threatening technologies?  What are the rules that determine priority when two or more researchers make similar promising discoveries at the same time?  These and other ethical issues governing scientist/society and scientist/scientist interactions will be considered.  

476.
THE PURSUIT OF TRUTH IN A CULTURE OF CONFUSION (3).  An investigation of the effects of mass mediated communication and information as a mass commodity on values, particularly the value of truth. In an age of information glut, where for all intents and purposes every possible point of view is represented, all points of view appear to have the same value. The idea of having and clinging to “values” implies evaluating ideas—seeing which ones are “better” than others. All ideas are not equal; otherwise “values” as such are irrelevant.  At the same time, all our mass mediated messages are biased toward the technological culture that brings them to us. We spend more and more time communicating with (or through) our technologies, and less and less time communicating with each other through real, human, interpersonal means—discourse. The Dominican idea of the “disputatio”—the pursuit of truth through mutually respectful disagreement, debate, and criticism—has been replaced with “accommodatio”—an unfortunate willingness to reject truth, except as an entirely subjective experience.

477.      HOW THEN SHALL WE LIVE (3).  How can we and how do others create a meaningful life in today’s world?  Students will explore their own personal spirituality and ethic for life through the study of Aristotle and the spiritual paths of others.  Students will also participate in service learning, reflection and contemplative practices as tools for developing an answer to “How, then, shall we live?”
478.      CHANGE FOR THE BETTER, VIRTUE AND CONVERSION (3).  Aristotle's Nicomachean Ethics will serve to form basic understanding of the concept of virtue. The Italian Middle Ages, as an era of political instability and religious fervor, will provide the background for the discussion of figures whose acts of spiritual conversion effected a more virtuous life. Saints' legends, biographies and Dante's Inferno will make up the textual arena of the experiences while early frescoes and manuscript art will be studied as visual complements.

This course will satisfy the literature core requirement.
479.
Public Virtues and Common Goods (3).  This course will consider the political dimensions of Aristotle's Ethics, especially in the context of the relationship between private life and public life.  For Aristotle, happiness consists not only in exercising virtue in private with one's family and friends, but also in exercising virtue publicly while governing and maintaining an ideal society. Aspects of the ethical and political philosophy of Aristotle will be used as a springboard for a consideration of current American issues regarding citizenship duties, political participation, and our responsibilities to the common goods and interests which enable us to pursue and achieve our individual life-plans.
7.  LAS SEMINARS:  Requirements & Registration Information
1.  Students meet graduation requirements, including requirements for the major field, stated in the University  bulletin in effect the year they enter Dominican University.

2.  Students are required to take an LAS Seminar at each class level (Freshman, Sophomore, Junior, and Senior), if they enter Dominican as Freshmen.  Transfer students begin the sequence according to their class standing when  they enter the University (i.e., students who transfer as sophomores must complete a Sophomore, Junior, and Senior Seminar; junior transfer students must complete a Junior and Senior Seminar).  According to the University bulletin, a student is classified as a sophomore if 28 semester hours have been completed; as a junior if 60 semester hours have been completed; and as a senior if 90 semester hours have been completed.  In determining the point of entry to the seminar sequence, however, transfer students who enter with total semester hours within 7 of a higher classification begin the seminar sequence at that higher classification (e.g., students entering the university with 21 hours begin the sequence with the Sophomore Seminar; students entering with 53 hours begin the sequence with the Junior Seminar; students entering with 83 hours must complete only the Senior Seminar).

3.  Students studying abroad for a full academic year are exempt from that year's seminar requirement; students studying abroad for a semester only must meet that year's seminar requirement.

4.  Students may offer two of the Liberal Arts & Sciences Seminars, excluding the Freshman Seminar, to fulfill two of the seven area requirements.  As explained above, courses that meet area studies requirements are indicated in the schedule of classes by an abbreviation (HI, PH, SS, NS, LA, TH, or MC) at the beginning of the printed course title (e.g., LAS 264 01  Diversity, Culture, & Community: MC-Native American Spirituality meets the multicultural requirement; HIST 102 01 HI-WESTERN CIV meets the history area studies requirement).  Note carefully:  If a particular course is not marked with the appropriate abbreviation, then it does not fulfill an area studies or the multicultural requirement. 
5.  Students may not enroll in an LAS Seminar on a satisfactory/fail basis.

6.  Questions concerning the LAS seminars may be directed to the Core Curriculum Director, Dr. William George, (708) 524-6475, wgeorge@dom.edu. 
8.  Honors Program
University Honors: Bachelor of Arts and Bachelor of Science

It is Socrates who challenges us with the claim that the unexamined life is not worth living.  The University Honors Program, through which select students complete much of the core curriculum, contributes to the mission of the University by attempting to provide talented and self-motivated students with the tastes and skills they will need to become life-long learners. Students who accept this challenge are rewarded with the degree of Bachelor of Arts or Bachelor of Science with University Honors in the Liberal Arts and Sciences on the recommendation of the Honors Committee and upon completion of the following requirements:

1. Completion of four honors seminars including the honors freshman seminar. 

      Completion of the honors seminars will fulfill the liberal arts and sciences core curriculum seminars requirement as well.  While the form and substance of the Honors Seminars are subject to approval and change by the Honors Committee, current seminar rubrics are:

Freshman Honors Seminar:  Thoughts and Passions

Sophomore Honors Seminar:  Human Being and Citizen

Junior Honors Seminar:  Human Being and Natural Being

Senior Honors Seminar:  Wisdom and Power

2.  Two core curriculum area studies requirements completed with the course intensification option.  Students may also fulfill this requirement by taking courses designated as Honors, such as the current Honors Economics.

3.  Either (a) one year of a modern foreign language or of a language approved by the Honors Committee (e.g., Arabic or New Testament Greek), with course work to be taken after matriculation at Dominican University, or (b) demonstrated proficiency equivalent to two years of a foreign language.
4.  A cumulative grade point average of 3.30 and a grade point average of 3.00 in all honors seminars.

The Bachelor of Arts and Bachelor of Science honors degree program is open to full-time students of superior ability. The Honors Committee sets the standards for admission to the program, annually reviews the progress of the students in the program, and recommends the awarding of the degree of Bachelor of Arts or Bachelor of Science with University Honors in the Liberal Arts and Sciences. Interested students should consult the Director of the Honors program for current-year policies and guidelines.  Exemption from the honors freshman seminar for students admitted to the honors program in the sophomore year or acceptance of honors course work at another institution in place of the freshman and/or sophomore honors seminars is possible with the written approval of the honors director. However, students are not exempt from the upper-level seminar requirements because of a full-year study abroad or other academic off-campus programs. 
Departmental Honors:  Bachelor of Arts and Bachelor of Science 

The Degree of Bachelor of Arts or Bachelor of Science with Departmental Honors proposes to give superior students in their junior and senior years the opportunity to: (1) study independently, (2) understand the nature of scholarship and creativity in a particular field.

Generally, students attempting the degree with Departmental Honors begin working on the honors project in the first semester of the junior year. The faculty in the discipline approve the project, and the project supervisor and the second reader recommend the project to the Honors Committee in early March. A project in an interdisciplinary major or one which is interdisciplinary in emphasis is submitted with prior approval from faculty from the most relevant disciplines. A student majoring in a discipline in which Dominican has only one full-time faculty member should seek approval of both project and proposal from a second faculty member who is a member of the major department or from a related discipline in another department, whichever is more appropriate for the project. Students must meet the following requirements to be eligible: either (1) second semester junior status and a cumulative grade point average of 3.25 in the field of the honors project, or (2) good standing in the Bachelor of Arts honors degree program and at least second semester sophomore status. Detailed deadlines as well as guides for writing an honors proposal and project guides for both students and faculty mentors are available from the honors director.  Students may withdraw upon request, with the approval of the honors director. Students will be required to withdraw for unsatisfactory work. In either case, a statement giving the reasons for the withdrawal or dismissal must be sent to the honors committee. Qualified students who complete both University Honors and Departmental Honors will receive a diploma recognizing both accomplishments.

Additional information regarding honors programs is available in the office of the dean of the Rosary College of Arts and Sciences.

Honors Seminars
Honors Seminars are open only to students admitted to the University Honors Program.

Freshman Honors Seminars: Thoughts and Passions

161.  BEYOND A REASONABLE DOUBT (3).  In a court of law, a defendant’s life hangs upon guilt “beyond a reasonable doubt.”  But in the journey from doubt to certainty (and the likelihood of a roundtrip!), what is the role of faith?  With the help of Dostoevsky, Camus, Freud, Kierkegaard, Augustine and others, this seminar will grapple with questions of faith and reason, doubt and certainty, and the restless search of the self for truth.

162. CONSTRUCTIONS OF SELF IN A FALLEN WORLD  (3).  “The guilt of every individual is binding upon us all, just as his salvation saves us all.  Crime is the center of Dostoevsky’s tragic world,” wrote Romano Guardini and it is under the guidance of that binding theme that this honor’s course will discuss, “Sir Gawain and the Green Knight” Frank Miller’s “Sin City,” and a variety of texts which deal with how the idea of the self is constructed in a world colored by the quest for sin and redemption.
163. 
PLAYING WITH PASSIONS (3).  Finding lost souls.College exposes us to new ideas and new experiences. How will those ideas and experiences affect our lives? Dostoevsky’s “Brothers Karamazov” introduces us to powerful ideas and shows us how those ideas impact the lives of men and women. Dostoevsky’s characters are nothing if not passionate, but their passions find expression through the ideas they have somehow come to believe. In the process souls are lost and found. In addition to Dostoevsky, readings from Shakespeare, Camus, Faulkner and others will help us to explore this theme.

166.
FINDING LOST SOULS (3).  College exposes us to new ideas and new experiences. How will those ideas and experiences affect our lives? Dostoevsky’s “Brothers Karamazov” introduces us to powerful ideas and shows us how those ideas impact the lives of men and women. Dostoevsky’s characters are nothing if not passionate, but their passions find expression through the ideas they have somehow come to believe. In the process souls are lost and found. In addition to Dostoevsky, readings from Shakespeare, Camus, Faulkner and others will help us to explore this theme.

Sophomore Honors Seminars:  Human Being and Citizen

254.      CULTURE, INC.: MANUFACTURING RACE IN AMERICA (3).  How much does the media influence our conceptions of race and national identity? Are seemingly innocuous objects of pop-culture, such as magazine covers and product advertisements, racially coded? Can an NSYNC song shed any insight on the production of race in America? These are the kinds of questions we will raise in our seminar as we explore how the media culture in America constructs notions of race and group identity.  Some of the background sources we will consider include Orson Welles; cinematic masterpiece Citizen Kane, D. W. Griffith’s lurid racial saga Birth of a Nation, Theodore Adorno’s seminal work of theory The Dialectic Enlightenment, and Richard Wright’s powerful novel Native Son. In addition to these earlier sources, we will consider various contemporary sources ranging from popular song lyrics to an episode of The Simpsons.

261.      GENDER ISSUES IN WESTERN POLITICAL THOUGHT (3).  An exploration of gender issues in Western political thought through major texts, commentaries, as well as accounts of popular political discourse.

262.      GLOBALIZATION AND CIVILIZATION: DIVERSITY, CULTURE AND COMMUNITY    (3).  What does it mean to be a citizen in today’s world?  How will the “next generation” preserve humane values in the world of tomorrow?  From a close reading of Plato’s Republic, Sigmund Freud’s Civilization and Its Discontents, Samuel Huntington’s The Clash of Civilizations and The Remaking of World Order, and Jared Diamond’s Collapse: How Societies Choose To Fall or Succeed, students will explore the possibilities and problems of achieving peace, security, and prosperity in the midst of a rapidly changing social and physical environment. 
Junior Honors Seminars: Human Being and Natural Being
363.
SCIENCE AND RESPONSIBILITY (3).  An examination of the relationship of intellectual and social contexts with the process of doing science, raising issues of responsibility that arise at the intersection between science and other human activities.
381. THE CONTINUOUS AND THE DISCRETE  (3).  Darwin’s great book, Origin of the Species, can be looked at as raising the question whether the line of descent from one species to another is continuous transition or progression.  In this way, it prepares us to think about the difference between human beings and other natural beings.  What is the difference between human beings and the non-human world in which they live?  The continuous and the discrete is a theme with many variations.  What is the relation between a point and a line, between rest and motion, between particles and waves, between knowing and learning.  This course will explore as many of these topics as time allows.

Senior Honors Seminar: Wisdom and Power

453.      THE WISDOM AND POWER OF THIS WORLD ONLY? (3)
To what extent can human beings, individually or together, control the course of history?  Must men and women use all human means, including coercion and violence, to right the wrongs of this world and to protect themselves and others?  Or is there available to humanity some sort of other-worldly wisdom and power in suffering that, as Saint Paul wrote, is “folly to the Greeks”?  Is there, as one theologian suggests, sometimes a “grace of doing nothing” when others suffer?  Or would we be obliged to battle injustice even if, in the words taken from a famous treatise on war and peace, “God did not exist or took no interest in the affairs of men”?  With particular attention to the political realm, in this seminar, we will join in conversation with extraordinary writers who have explored such questions in unusual depth.

462.      WISDOM AND POWER:  THE BOOK OF JOB, OEDIPUS THE KING, AND KING LEAR (3)

These three great texts, from the Old Testament, from fifth-century (BC) Athens, and from Renaissance early seventeenth century England, are towering works of three great cultures, representing some of the very finest attempts of the human imagination to come to grips with the spiritual and philosophical problems that trouble us endlessly:  How are we to understand the dilemmas, the catastrophes, and the triumphs of the human spirit of human existence in relation to the divine?  How can an understanding of tragedy as a genre help us to realize who we are as human beings?
9.  ACADEMIC INTEGRITY POLICY

Students of the university must conduct themselves in accordance with the highest standards of academic honesty and integrity.  Failure to maintain academic integrity will not be tolerated.  The following definitions are provided for your understanding and clarity.

Definitions of Plagiarism, Cheating and Academic Dishonesty
Student plagiarism is the deliberate presentation of the writing or thinking of another as the student’s own.  In written or oral work a student may make fair use of quotations, ideas, images, etc., that appear in others’ work only if the student gives appropriate credit to the original authors, thinkers, owners, or creators of that work.  This includes material found on the Internet and in electronic databases.

Cheating entails the use of unauthorized or prohibited aids in accomplishing assigned academic tasks.  Obtaining unauthorized help on examinations, using prohibited notes on closed-note examinations, and depending on others for the writing of essays or the creation of other assigned work are all forms of cheating.

Academic dishonesty may also include other acts intended to misrepresent the authorship of academic work or to undermine the integrity of the classroom or of grades assigned for academic work.  Deliberate acts threatening the integrity of library materials or the smooth operation of laboratories are among possible acts of academic dishonesty.

Sanctions for Violations of Academic Integrity

If an instructor determines that a student has violated the academic integrity policy, the instructor may choose to impose a sanction, ranging from refusal to accept a work project to a grade of “F” for the assignment to a grade of “F” for the course.  When a sanction has been imposed, the instructor will inform the student in writing.  The instructor must also inform the student that she/he has the right to appeal this sanction, and refer the student to the Academic Appeals Process described in the Bulletin of the Rosary College of Arts and Sciences.  The instructor will send a copy of this letter to the Dean of the Rosary College of Arts and Sciences.  The Dean will note whether a student has committed multiple violations of the academic integrity policy over time, and in such cases the Dean may institute a process leading to possible further sanctions, including suspension or expulsion from the university.  This process is as follows:  The Dean will convene the Arts and Sciences student members and the Arts and Sciences faculty members of the University’s Student-Faculty/Staff Judicial Board, and present to the group a recommendation for warning/reprimand, suspension, or expulsion.  This group will review the Dean’s recommendation at a hearing to which the student is invited.  The group will follow the process outlined in the “Student-Faculty/Staff Judicial Board” section of the current Student Handbook, with the following exceptions:  (1) The Dean of the Rosary College of Arts and Sciences will convene the group, not the Dean of Students.  (2) The group will consist of the Arts and Sciences student and faculty members, not the full Student-Faculty/Staff Judicial Board.  (3) The possible sanctions include only Warning/Reprimand, Suspension, and Expulsion.
10.  ACADEMIC APPEALS PROCESS

Any disagreement with regard to academic procedure, including individual cases of alleged violation of academic integrity and final grades, should first be taken up with the instructor.  If this does not settle the matter satisfactorily, the matter should be taken up with the departmental chair.  If the issue cannot be resolved at the departmental level, it should then be presented to the Dean of the Rosary College of Arts and Sciences.  If the issue is still not resolved, the student has the right to present the issue to the Educational Policies Committee of the Arts and Sciences Council.  Students wishing to file an appeal based on Fall courses must do so no later than the end of the subsequent spring semester.  Students wishing to file an appeal based on spring or summer courses must do so no later than the end of the subsequent fall semester. The  student must provide a written statement of the issue involved to the Dean, who will then place it on the agenda for the Educational Policies Committee.  The Committee will request a written response from the instructor and may, at its discretion, seek further oral or written clarifications from the student and/or instructor.  The Committee will evaluate the student’s appeal and vote to approve or deny it.  If the Committee denies the student’s appeal, the original grade will stand.  If the Committee approves the student’s appeal, the Committee will determine the appropriate grade and submit a change of grade form to the Dean.  In the event of a successful appeal of an alleged violation of academic integrity, the original letter of notification from the instructor will be expunged from the Dean’s file. 

11.  ACADEMIC ADVISING AND THE CORE CURRICULUM

It is a primary educational objective within the Rosary College of Arts and Sciences that each student make the most of the Core Curriculum—the “heart” of an undergraduate liberal arts and sciences education. This is more likely to occur with effective advising, a process that involves both teaching and learning.  
 
In the Rosary College of Arts and Sciences, advising is teaching—it is a “course” that takes years to complete, and the subject matter is the meaning, purpose and effect of university learning as it relates to each student’s own academic path. Each undergraduate student has a dedicated faculty advisor—initially the student’s freshman seminar professor, and later, a professor from the student’s chosen major field. Faculty advisors and students are assisted by the college’s advising office.  For more information about advising, contact Sr. Melissa Waters, OP, associate dean for advising, at (708) 524-6814 or watersm@dom.edu;  Angela Frazier, academic advisor, at (708) 524-6586 or afrazier@dom.edu; or Patricia Klbecka, administrative assistant, at (708) 524-6814 or klbeckap@dom.edu; or consult the Rosary College of Arts and Sciences advising manual at http://domin.dom.edu/advisingmanual.htm, where you can learn about a host of topics including Core Curriculum requirements, suggested first-year schedules for all undergraduate majors, placement exams, registration procedures and deadlines, AP/IB/CLEP credits, as well as current lists of department chairs, program directors and other key offices helpful to the advising process. 
 
Advisee Responsibilities
 
Advisees have the following responsibilities:
 
· Clarify their personal values, abilities, interests, and goals. 

· Contact and make appointment with the advisor regularly, or at least once a semester.  If the student finds it impossible to keep the appointment, the student will notify the advisor. 

· Become familiar with the course catalog and the various majors that Dominican University has to offer.  
· Attend the Major’s Expo in the Spring semester. 
· Become knowledgeable and adhere to institutional policies, procedures, and requirements. 

· Prepare for advising sessions and bring appropriate resources or materials. 

· Follow through on actions identified during each advising session. 

· Evaluate the advising system, when requested, in order to strengthen the advising process. 

· Request reassignment of a different advisor if necessary. 

· Accept final responsibility for all decisions. 
· If you wish to withdraw from the University must inform the Academic Advising office in person or in writing. 
	How You and Your Faculty Advisor Should Work Together

	You should 

 

Your advisor should
	Contact and keep in touch with your advisor.

 

Keep office hours.

	You should 

 

 

 Your advisor should
	Make and keep appointments or call if it’s necessary to change or cancel an appointment.

 

Keep appointments or call if it is necessary to change or cancel an appointment.

	You should 

 

Your advisor should
	Come with specific questions in mind.

 

Provide accurate and specific information.

	You should 

 

 

 Your advisor should
	Come with necessary materials (course offerings list, drop/adds, etc.).

 

Have on hand resource material (catalogues, advisor handbook, etc.).

	You should 

 

Your advisor should
	Ask about other sources of information.

 

Refer you to other sources of information.

	 

You should 

 

 

 Your advisor should
	 

Be open concerning school work, study habits, academic progress, etc.

 

Listen to you and help you solve problems.

	You should 

 

Your advisor should
	Build a schedule free of conflicts in time.

 

Check your schedule for appropriate selection of courses.

	You should 

 

Your advisor should
	Make decisions concerning careers, choice of majors, and selection of courses.

 

Suggest options concerning careers, choice of majors, and selection of courses.


The academic advisor will help the student schedule courses that meet the Core Curriculum requirements, interpret the results of placement tests, and obtain information about course content from the academic department that administers each requirement.  Since advising is also a matter of learning, students are encouraged to take an active role in the advising process and in charting their own academic paths—including their path through the core curriculum.  
12.  Are There Papers in this Class?

Some Tips on Writing in the Rosary College of Arts and Sciences
by Ellen McManus, Associate Professor of English 

Why Teachers Assign Papers

Students often ask whether a course requires writing and how much. This is useful information; writing papers takes time and can be one of the most difficult things you do in school.  But most teachers like to assign papers because, apart from being an effective way of learning, writing papers helps students actively join the academic community. 

People in an academic community like to "talk" to each other in writing because writing allows for thorough exploration of ideas and problems.  In papers, you can "talk back" to both the teacher and the writers you've been reading in the course; it's a great way to develop your own ideas, which may or may not agree with those of the teacher or the writers you've been reading. Of course you can talk to your teachers in class as well, but that's often in the form of brief or informal comments; in a paper you can develop your thoughts, support your arguments, and fine-tune your words and sentences.  Papers thus give teachers their best opportunity to find out what students are thinking, respond to students' ideas, and make specific suggestions about their writing.  Writing papers lets you play an active role in a community whose most important collective activity is developing and sharing knowledge.

Writing is also an ability that will serve you well in the future.  Just for fun someday, read the job ads in a field you're interested in, and note all the ones that mention "communication skills."  

For all these reasons, your teacher will give you plenty of opportunities to write in your liberal arts and sciences seminar.

Getting the Assignment

There's more to "getting" an assignment than writing it in your notebook or glancing over the assignment sheet.  Here are some things you want to be sure you know:

· The first question students usually ask is "How long should it be?"  This is important, but it's even more important to know what kind of paper it is.  Some possibilities are response paper, journal entry, listserv message, essay, report, and research paper.  But teachers use these genres differently for different purposes, so you should get details.  If it's an essay, is it a personal response essay, a persuasive essay, an analysis?  If a research paper, is it essentially a report of information or a research-based argument?  

· What's the due date?  In fact, mark on your calendar the due dates of all papers in all classes this semester so that you have an overview of your workflow.

· Are you required or allowed to hand in a draft to be critiqued by the teacher or classmates?  

· What are the grading criteria for this paper?  What "counts"?  How much is the paper weighted in the final grade?  

· Less obvious but perhaps more important than these practical matters, what does the teacher most value?  Development of your own point of view, critical analysis of readings, synthesis of ideas from many readings, independent research, good clear writing, correct grammar, correct use of documentation?  Some teachers will address these issues directly, but you can also find out by asking the teacher, talking to former students of this teacher, and paying close attention to the teacher's comments on your earlier papers.
Writing the Paper

Different kinds of papers have different requirements.  Journal entries, listserv messages, and short response papers may be more informal than essays, reports, and research papers.  But most papers should follow these guidelines.

The Writing Process. Very few writers begin with the first word of a paper and continue writing in an unbroken stream until the last word.  For most writers, it's a process of thinking, drafting, rethinking, getting feedback, doing more research, revising, going out for pizza, getting more feedback, writing some more, and so on.  If this sounds like your writing process, you're in good company.  But because writing is like this, it takes time!

Getting Started.  The advice that would probably make the biggest difference in your school life is this:  don't write your papers at the last minute.  It's easy to get into this habit.  But your life will be much easier if, at the very least, you get something down on paper as soon as possible after you get the assignment, even just a few thoughts or a sketchy outline.  Then you will have started the thinking process, and when you sit down to write more substantially you won't face a blank page, which can be very demoralizing.  

Preparation.  Many assignments will be based on reading that you've done in class or on independent research.  Don't neglect this aspect of the assignment.  Read and research carefully, taking notes that will help you use the material accurately and effectively.  

Thesis.
  Students sometimes wonder why teachers make such a big deal about having a thesis, but the reason is simple:  the thesis is a coherent and concise statement of what you want to get across, and it's important that you have a clear idea of what you want to get across.  But there are two complicating factors.  First, although you must have an idea of what you want to say when you begin, you probably won't have a final thesis until you work through your ideas by reading, thinking, drafting, and revising.  You develop your thesis as you develop the paper.  Second, a thesis must be more than just clear; it must be interesting, offer a new perspective.  A thesis like “Everyone has a unique identity" is clear, but there isn't enough detail to know if it's a fresh perspective. Something like “Although we share aspects of identity with people who have similar backgrounds and experiences, our unique combination of background and experience gives us our unique individual identity" is more likely to offer a new perspective because it's more detailed and complex.  A final note: Many students learn that they should state the thesis in a single sentence in the introduction, but you may notice that many published pieces of writing don't state the thesis in a single sentence anywhere in the text.  Generally, though, teachers look for a clear statement of your argument or purpose near the beginning of the paper.

Organization, Development, and Focus.  The thesis helps you organize, develop, and focus the paper.  Although the organization, like the thesis, can change as you work, you should begin with at least a tentative outline that divides the paper into its main points and indicates roughly what you will say under each point and how much of the paper will be devoted to that point.  A good, complex thesis, even a tentative one, can function as a tentative mini-outline.  The sample thesis statement above, for instance, suggests a basic two-part outline, each part divided into a number of supporting details.  The outline helps you develop the paper because it shows you the main points that need to be explained, elaborated, illustrated, and supported with arguments and evidence.  The thesis, in turn, helps you keep all the supporting details focused, because you know that all details must work to support the thesis. Thesis, organization, development strategies, and focus can all change as you write, but the final draft should have a clear main point that is thoroughly developed with appropriate explanations, arguments, and evidence.  Use paragraph breaks to indicate movement from one supporting point to another.  Some teachers may allow you to use headings to indicate major sections, but not all teachers like headings, especially in essays.

Coherence.  Even a well-organized and clearly-focused paper may not seem coherent if you don't provide transitions between ideas.  The organization is like the skeleton of the paper; transitions and other coherence devices (e.g., references in one part of the paper to ideas in another part) are like the muscles and joints:  they hold the paper together and give it both flexibility and power.  Because paragraphs mark movement from one point to another, transitions are most important at the beginning or end of a paragraph.  

Clear Writing.  There is no single piece of advice for clear writing, because clear writing depends on clear thinking, and clear thinking is difficult.  But you can make your writing more clear by keeping your sentences straightforward--with concrete subjects and active verbs--and making sure that you know the precise meaning of words that you use.  Clarity is a combination of precision--saying what you mean carefully and exactly--and simplicity--getting rid of jargon and unnecessary words and avoiding unnecessarily complicated sentences.

Correctness.  Some teachers are very strict about things like fragments, run-on sentences, subject-verb agreement, punctuation, spelling, and other mechanics; other teachers are willing to overlook some mistakes if your ideas are strong and your writing is clear.  But in all formal academic papers you should aim to avoid errors as much as possible.  You will probably be asked to buy a handbook in your composition course.  Hang onto it, and use it to check things like sentence structure, punctuation, grammar, and various mechanics.  Use the spell check and grammar check features on your computer.  Ask someone else to proofread your paper, and then proofread it yourself one final time before you hand it in.

Documentation.  Any time that you use information or ideas from a source other than your own  general knowledge, observation, or analysis, you must acknowledge the source, using documentation conventions spelled out in any recent writing handbook, in a number of sites linked to the Academic Resource Center home page, or in a handout provided by your teacher. Using these conventions allows you to avoid plagiarism, the unacknowledged use of someone else’s ideas or words.  Using a whole paper written by someone else is also considered plagiarism, of course.  Any form or plagiarism is wrong and can have serious consequences.  See Code of Student Conduct and Academic Integrity in the Undergraduate Bulletin and Judicial Procedures in the Student Handbook.

Getting Help with Your Writing 

Writing is in many ways a solitary activity, but you needn't feel completely alone in your writing.  If you feel stuck at any stage, get help or advice.  Your teacher may have guidelines on how much or what kind of help you can get, but the following are generally acceptable.

· Consult a handbook or rhetoric for rules of grammar and usage or guidelines for composition.  If you don’t have a handbook or rhetoric from your composition class, you may borrow one from the Academic Resource Centeer or the Library Reserve Desk.
· Talk about your ideas with classmates, friends, or family members.  You may even ask them to read your paper and give you feedback. But remember that even unwritten sources of ideas must be acknowledged in your paper, and of course asking someone to write even part of your paper is considered a form of academic dishonesty.  

· Your teacher may schedule conferences to discuss papers as you’re working on them or after they’ve been returned, or you may request a conference at any stage.  Come to your conference prepared with specific ideas and questions.  If you can’t make it to a scheduled conference, please let your teacher know as soon as possible.  

· At any stage of the process, you can schedule a tutoring session at Dominican’s Academic Resource Center.  Tutors can help you with planning, development, and organization of your paper.  Tutors cannot proofread for you, but they can help you become a better proofreader. Tutors also cannot discuss your teacher’s comments or your grade; if you have questions, talk to the teacher first.  Visit the Academic Resource Center on the ground floor of the library or call 524-6682.

Handing in the Paper

Take paper deadlines seriously, and submit a professional-looking paper.  Here are some specifics.

· If you know ahead of time that you will have a problem with a deadline, talk to your teacher  as soon as possible.  Otherwise, plan to hand your paper in by the deadline.  If you don’t finish it by the due date, come to class anyway (as tempting as it may be to cut a class when you haven’t finished the work, this really annoys most teachers) and talk to the teacher, but don’t assume that he or she will give you an extension.  And even if you do get an extension, there may be a late penalty in your grade. 
· Unless a teacher indicates otherwise, follow these conventions:  Type the paper, with double-spacing and 1” or 1.25” margins all around.  Put page numbers on all but the first page.  For shorter papers, put your name, the name of the course, and the date in the upper right corner, with the title (if there is one) centered at the top; you don’t need to put quotation marks around or underline the title.  For longer papers, use a cover sheet with your name, the name of the course, and the date in the lower right corner and the title centered on the page; again, no quotation marks or underlining for the title.  Staple the paper in the upper left corner, rather than paper clipping or folding the corner.  Most teachers don’t care for plastic folders because they make the paper harder to open and read.

· Proofread the paper very carefully one last time before you hand it in.  You may make neat corrections in pencil or pen.  

· Some teachers will allow or require you to submit papers electronically.  If the teacher doesn’t mention this as an option, check before you do it.

Getting the Paper Back

Try not to think of handing in the paper as the end of the line; think of it as a continuation of your conversation with the teacher.  

· Remember that teachers need time to carefully read and respond to papers, so try not to get impatient, though after about two weeks it might be reasonable to ask.  

· When you get the paper back, read all the comments, not just the grade.  If you have questions about anything, you should definitely ask, either after class or in a conference you set up with the teacher.  

· Some teachers indicate in the syllabus if revision is an option, but if this is not mentioned, it's reasonable to ask.

· Whatever grade you get and whether or not you revise, the most important things to ask yourself and the teacher are these:  what did the teacher want me to learn from this paper, did I learn that, and what can I learn from the experience of writing this paper?
13.  Advanced Placement (AP) Credit

General conditions for awarding AP credit:

1. There is no maximum of credit awarded through AP examination.

2. Students must have official scores sent to Dominican University.  Refer students to the College Board’s website for more information < www.collegeboard.com >.

3. For additional information, refer to the Rosary College of Arts and Sciences 2006-2008 Bulletin or contact the Rosary College of Arts and Sciences (Library Link or x6814).
CHART FOR AWARDING AP CREDIT

	Exam
	Score
	Credit Awarded
	Course Equivalent
	Foundation or Area Requirement
	Additional Conditions/Restrictions

	Art History
	4 +
	3 s.h.
	---
	Fine Arts

Requirement
	---

	Art: Studio Drawing
	4 +
	3 s.h.
	---
	Fine Arts Requirement
	---

	Art: Studio General
	4 +
	3 s.h.
	---
	Fine Arts Requirement
	---

	Biology
	3 +
	4 s.h.
	BIOL 111 
	Natural Sciences
	Department will place students wishing to continue in Biology into appropriate course.

	Calculus AB
	3 +
	4 s.h.
	MATH 261
	Math Proficiency
	Placement into MATH 262 in consultation with Math Faculty.  Calculus credit will be given for one exam only.

	Calculus BC
	3 +
	8 s.h.
	MATH 261 & MATH 262
	Math Proficiency
	Placement into MATH 270 in consultation with Math Faculty.  Calculus credit will be given for one exam only.

	Chemistry
	4 +
	4 s.h. 
	CHEM 120
	Natural Sciences
	Students wishing to continue in Chemistry will be placed in CHEM 121, after consultation with Department.

	Computer Science A
	4 +
	3 s.h.
	CPSC 155
	---
	Department will place students wishing to continue in Computer Science into an appropriate course.



	Exam
	Score
	Credit Awarded
	Course Equivalent
	Foundation or Area Requirement
	Additional Conditions/Restrictions

	Computer Science AB
	4 +
	6 s.h.
	CPSC 155 & CPSC 165
	---
	Department will place students wishing to continue in Computer Science into an appropriate course.

	English Language & Composition


	4 +
	3 s.h.
	ENGL 101 
	
	Students with both the ENGL Lang./Comp. and ENGL Lit./Comp. AP exams will receive only 6 s.h. of credit total.

	English Literature & Composition
	4 +
	3 s.h.
	
	Literature Requirement
	Students with both the ENGL Lang./Comp. and ENGL Lit./Comp. AP exams will receive only 6 s.h. of credit total..

	Environmental Science
	3 +
	3 s.h.
	---
	Natural Sciences
	--

	History: European 
	4 +
	3 s.h.
	HIST 102
	History
	

	History: U.S.
	4 +
	3 s.h.
	HIST 212
	NO
	---

	History: World
	4+
	3 s.h.
	HIST 111 
	History
	Student may petition to receive credit for HIST 112 instead of HIST 111.

	French Language
	4 +
	4 s.h.
	---
	NO 
	Placement is through D.U. exam.  

	French Literature
	4 +
	4 s.h.
	---
	NO
	Placement is through D.U. exam.  

	Government & Political Science: American
	4 +
	3 s.h.
	POSC 170
	Social Sciences
	---



	Government & Political Science: Comparative
	4 +
	3 s.h.
	POSC 250
	Social Sciences
	---

	Human Geography
	4 +
	3 s.h.
	---
	Social Sciences
	---

	Italian Language and Culture
	4 +
	4 s.h.
	---
	NO
	Placement is through D.U. exam.  

	Macroeconomics
	4 + 
	3 s.h.
	ECON 191
	Social Sciences
	---



	Microeconomics


	4 +
	3 s.h.
	ECON 190
	Social Sciences
	---



	Exam
	Score
	Credit Awarded
	Course Equivalent
	Foundation or Area Requirement
	Additional Conditions/Restrictions

	Music:  Theory


	4 +
	4 s.h.
	MUS 140& 141
	Fine Arts Requirement
	---



	Physics B
	3 +
	4 s.h.
	PHYS 211
	Natural Sciences
	

	Physics C: Mechanics
	3 +
	4 s.h.
	PHYS 211 
	Natural Sciences
	

	Physics C: Elec. & Mag.
	3 +
	4 s.h.
	PHYS 212
	Natural Sciences
	

	Spanish Language
	4 +
	4 s.h.
	
	No
	Placement is through D.U. exam.  

	Spanish Literature
	4 +
	3 s.h.
	---
	No
	Placement through D.U. exam

	Psychology
	4 +
	3 s.h.
	PSYCH 200
	No
	

	Statistics
	4 +
	3 s.h.
	MATH 211
	NO
	---
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 CORE CURRICULUM CHECKLIST
NAME __________________________________MAJOR _________________

CORE CURRICULUM

	FOUNDATIONS
	COURSE #
	SEMESTER COMPLETED
	WAIVED? TRANSFER?

	ENGLISH (101-102 OR 102)
	
	
	

	MATHEMATICS (MATH 130, 150, 160 OR 170)
	
	
	

	LANGUAGE & CULTURE   (LANG 102; Study Abroad, MFL 151, 152, 153, OR 154)
	
	
	

	COMPUTER APPLICATIONS (CIS 120)
	
	
	

	INFORMATION ACCESS WORKSHOP*
	
	
	


*  This class will be required only for those students who do not take ENGL 102 at Dominican University.

	LIBERAL ARTS & SCIENCE SEMINARS
	COURSE #
	SEMESTER COMPLETED
	WAIVED? TRANSFER?

	FRESHMEN SEMINAR
	
	
	

	SOPHOMORE SEMINAR
	
	
	

	JUNIOR SEMINAR
	
	
	

	SENIOR SEMINAR
	
	
	


No more than two Area Studies may be met by designated LA&S Seminars.

	AREA STUDIES
	COURSE #
	SEMESTER COMPLETED
	WAIVED? TRANSFER?

	HISTORY
	
	
	

	LITERATURE 
	
	
	

	FINE ARTS
	
	
	

	NATURAL SCIENCE
	
	
	

	PHILOSOPHY
	
	
	

	SOCIAL SCIENCE
	
	
	

	THEOLOGY
	
	
	


	Multicultural
	COURSE #
	SEMESTER COMPLETED
	WAIVED? TRANSFER?

	
	
	
	


Note:  LA&S Seminars and courses in fulfillment of the Area Studies component of the Core Curriculum may not be taken satisfactory/fail.
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