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INTRODUCTION


At the center of the education offered students by Dominican University is the Core Curriculum. 

The sequence of courses that make up the Core Curriculum nourish and sustain the student's other coursework: they help the student develop a comprehensive intellectual framework within which to integrate what is learned elsewhere.  Thus, they help the student acquire the skills and knowledge that are needed if the student is to move comfortably and competently from one situation—one context—to another, before and after graduation.  


A "curriculum" is a course of study, something that moves, like the current of a river, from one place to another.  A core curriculum takes time.  How could it be otherwise?  In order to learn the various methods—the ways of seeing, describing, and solving problems—that guide the liberal arts and sciences, the student must be introduced to those methods, practice using them, and come to appreciate the many ways in which they reinforce, complement, sometimes clash with each other.  The Core Curriculum requires students to take three kinds of courses intended to conduct them through such a course of study: 

· Foundations:  courses that equip students with basic skills fundamental to all other facets of the undergraduate course of study;
· Liberal Arts & Sciences Seminars:  courses that by applying multiple perspectives to the “big” questions help students integrate what they are learning elsewhere; and  

· Area Studies:  courses that introduce students to area studies or “disciplines” practiced by scholars as they explore materials and apply methods of inquiry particular to their academic field.


Only by completing an integrated course of study such as this one can a college graduate claim to be "liberally" educated.  


The word "liberal" has its roots in the Latin word that means "free."  From what and for what can a liberal education free the student?  A liberal education frees the student from dependence on direct personal experience as the sole basis for ideas and opinions about the world.  A liberal education offers not just knowledge—of the past and present, the self and others—but also the tools needed to acquire new knowledge when faced with new situations and an intellectual context within which to place that new knowledge.  Thus, a liberal education can help free the student from fears that are quite common today:  what will happen to me if the work I'm trained to do becomes obsolete?  will I be able to adapt to a new workplace, a new neighborhood or city, a new culture?  A liberal education, furthermore, can make one less susceptible to the claims and manipulation of powerful persons and institutions, as well as to the partial, piecemeal view of experience too often imparted by the modern world.  A liberal education, that is, provides students the means necessary to approach problems—private, professional, and public—from a wide variety of viewpoints, deploying knowledge gained from a wide variety of sources, using a mind made supple and responsive by the practice of a wide variety of ways to learn. 


We welcome you to our Dominican community of teachers and learners and invite you to read on, exploring in more depth the nature, purpose, and components of the undergraduate Core Curriculum.  Please feel free to get in touch with me (708-524-6660) if you have other questions that this Handbook does not address.







Hugh McElwain







Director of the Core Curriculum

LIBERAL ARTS & SCIENCES CORE CURRICULUM
The Liberal Arts and Sciences Core Curriculum offers students an education informed by Catholic tradition, by the liberal arts and sciences, and by the central values of Sinsinawa Dominican-sponsored institutions:  truth, compassion, justice, partnership, and community. This education fosters in students an understanding of themselves and others as intellectual, moral, and religious persons.  More specifically, the course of study described below provides students with a variety of opportunities to gain:


· knowledge of the human past and present in order to locate themselves and others in a historical, social, and intellectual context;

· understanding and appropriation of norms of inquiry and judgment that unite the various academic disciplines;

· understanding and appropriation of the questions, methods, and language that serve particular disciplines in the search for and transmission of knowledge—of the world (physical, social) and of God;

· acquaintance with serious and important works of human creativity and critical awareness of how they speak to us today;

· appreciation of ways in which the fine arts both liberate the human spirit and express meaning, truth, and beauty;

· understanding of the roots and dimensions of diversity through open, respectful, and critical exploration of cultural differences;

· the habit of forging connections among these various activities and products of the mind and the enduring impulse to do so.

The Core Curriculum consists of Foundations, Liberal Arts & Sciences Seminars, and Area Studies.

Foundations
Each student before graduation must demonstrate:

1.
The ability to read with understanding and to communicate effectively in writing.  This requirement may be met by placement examination or by completing with a passing grade college-level coursework in writing equivalent to English 102.

2.
The ability to understand and use mathematics.  This requirement may be met by placement examination or by completing with a passing grade college-level coursework equivalent to Mathematics 130, 150, 160, or 170.

3.
The ability to understand the connections between human languages and specific cultures and the ability to interact appropriately with people of another culture.  This requirement may be met by placement examination, by completing with a passing grade a foreign language course at the level of 102, by participation in any of the Dominican-approved study abroad programs, or by completing with a passing grade Modern Foreign Languages 151, 152, 153, or 154.  Foreign nationals educated abroad at the high school level are exempt from the requirement.

4.
The ability to effectively find, evaluate, and utilize information is defined as a set of skills called information literacy.  Introduction to these skills will take place in English 102 where students will learn the basics of library research including the ability to locate both print and electronic sources by searching library databases for articles and books; effectively using the Internet for academic purposes; evaluating information critically; and using the information ethically and legally.  Students who do not take English 102 at Dominican University will be required to complete an Information Access Workshop during their first semester at Dominican.  

5.
The ability to understand and use computers and their applications.  This requirement may be met by placement examination or by completing with a passing grade CIS 120 or its equivalent.     

Liberal Arts and Sciences Seminars
Each year, students must enroll in and complete with a passing grade an integrative seminar.  According to their class standing, they may choose from a wide variety of seminars with some elements in common, but offered by instructors representing alternative approaches to the general topics listed below.  Seminars invite students to integrate multiple perspectives on personal, social, and philosophical issues by reading, discussing, and writing about the seminar topic.


Freshman Seminar:  Dimensions of the Self


Sophomore Seminar:  Diversity, Culture, and Community


Junior Seminar:  Technology, Work, and Leisure


Senior Seminar:  Virtues and Values    

All entering Freshmen enroll in the freshman seminar during their first semester; the seminar instructor is their academic advisor for the first year.  Transfer students begin the seminar sequence at the point at which they enter the university (i.e., students who transfer as sophomores must complete a sophomore, junior, and senior seminar; junior transfer students must complete a junior and a senior seminar).  A student is classified as a sophomore if 28 semester hours have been completed, as a junior if 60 semester hours have been completed, and as a senior if 90 semester hours have been completed.  For purposes of determining the point of entry to the seminar sequence, however, transfer students who enter with total semester hours within seven of a higher classification begin the seminar sequence at that higher classification (e.g., students entering the university with 21 hours begin the sequence with the sophomore seminar; students entering with 53 hours begin the sequence with the junior seminar; students entering with 83 hours are required to complete only the senior seminar).  

Students studying abroad for a full academic year are exempt from that year's seminar requirement.  
Area Studies
Students are required to enroll in and complete with a passing grade one course of at least three semester hours in each of the areas listed below.  Courses that fulfill these area studies requirements are indicated both in the departmental course offerings listed in the university bulletin and in each year's schedule of classes.


1.  History  


2.  Philosophy 


3.  Social Sciences (Economics, Political Science, Psychology, Sociology)


4.  Natural Sciences (Biology, Chemistry, Geology, Physics)


5.  Literature (English, French, Italian, Spanish) and Fine Arts (Art, Music, Theatre, Film)


6.  Theology 


7.  Multicultural 


The course submitted in fulfillment of this requirement may be but does not have to be one of the liberal arts and sciences seminars or a course that meets an area studies requirement.  Indication of courses, including seminars, that meet the multicultural requirement, can be found in the university bulletin and in each year’s schedule of classes.  

Students may offer two of the Liberal Arts and Sciences Seminars, excluding the freshman seminar, to fulfill two of the seven area studies.  Indication of area studies that may be met by particular seminars can be found in the university bulletin and in each year's schedule of classes.

LIBERAL ARTS & SCIENCES CORE CURRICULUM:  FOUNDATIONS

As the name implies, foundations are intended to insure that students acquire certain basic abilities and skills required as a foundation for later coursework; thus, students are urged when possible to meet the foundation requirements within their first two semesters.  A number of alternative ways of meeting each requirement are listed below.

Each student before graduation must demonstrate:

1.
The ability to read with understanding and to communicate effectively in writing.  This requirement may be met by placement examination or by completing with a passing grade college-level coursework in writing equivalent to English 102.

2.
The ability to understand and use mathematics.  This requirement may be met by placement examination or by completing with a passing grade college-level coursework equivalent to Mathematics 130, 150, 160, or 170.

3.
The ability to understand the connections between human languages and specific cultures and the ability to interact appropriately with people of another culture.  This requirement may be met by placement examination, by completing with a passing grade a foreign language course at the level of 102, by participation in any of the Dominican-approved study abroad programs, or by completing with a passing grade Modern Foreign Languages 151, 152, 153, or 154.  Foreign nationals educated abroad at the high school level are exempt from the requirement.

4.
The ability to effectively find, evaluate, and utilize information is defined as a set of skills called information literacy.  Introduction to these skills will take place in English 102 where students will learn the basics of library research including the ability to locate both print and electronic sources by searching library databases for articles and books; effectively using the Internet for academic purposes; evaluating information critically; and using the information ethically and legally.  Students who do not take English 102 at Dominican University will be required to complete an Information Access Workshop during their first semester at Dominican.  

5.
The ability to understand and use computers and their applications.  This requirement may be met by placement examination or by completing with a passing grade CIS 120 or its equivalent.     

The academic advisor will help the student schedule courses that meet the foundation requirements, interpret the results of placement tests, and obtain information about course content from the academic department that administers each requirement.  Students seeking further information about these matters should contact Sr. Melissa Waters, Associate Academic Dean for Advising, Lewis Link, (708) 524-6814 or -6815.  Students who wish to appeal individual applications of foundation requirement policies—e.g., placements, transfer credit, or waivers—should contact Dr. Jeffrey Carlson, Dean of Rosary College of Arts and Sciences, Lewis Link, (708) 524-6814 or -6816.

LIBERAL ARTS & SCIENCES CORE CURRICULUM:  AREA STUDIES
As part of the Core Curriculum, students are required to enroll in and complete with a passing grade one course of at least three semester hours in each of the areas listed below.  Instructors teaching courses that meet area studies requirements have adopted the following general descriptions of the purposes of and material covered in those courses.  

History

Courses that meet the History requirement are designed to help students develop a sense of historical perspective as understood by historians.  Such a perspective involves an understanding of the ways societies may change over time and of the importance of sequential occurrence, as well as awareness of complexity, ambiguity, and uncertainty as intractable conditions of human society--awareness gained through study of the interactions of diverse forces and circumstances on situations in past societies.

Philosophy

Courses that meet the Philosophy requirement are designed to have students consider philosophy as part of a reasoned pursuit of wisdom in one’s life.  Such courses focus on student acquaintance with some of the “big questions” philosophers typically deal with (such as “What makes something ‘true’ or ‘good?’”  “Is relativism avoidable?” “Do human beings have free will?”  “Is there more to us than our bodies?” “What’s real?”  “Does life have meaning?” etc.); acquaintance with some of the philosophical positions regarding these questions; and serious opportunities to discuss these questions and positions openly and reasonably within the context of one’s life, professionally or as a member of one’s community.    

Social Sciences  

Courses that meet the Social Sciences requirement provide students with some of the conceptual tools necessary to think independently about social, economic, psychological, or political phenomena and acquaintance with a methodology used to analyze such phenomena.  Study in disciplines particularly concerned with analysis of the behavior of individuals, groups, or institutions and their interactions helps students form a sophisticated--informed, complex, and thoughtful--response to contemporary problems. 

Natural Sciences

Courses that meet the Natural Sciences requirement acquaint the student with scientific thought and inquiry.  In the process, such courses help students gain an understanding of fundamental concepts and methodologies of the sciences.

Literature and Fine Arts

Courses that meet the Literature and Fine Arts requirement help students understand and respond to works of the imagination.  Such an understanding includes awareness of relationships and interactions between the individual artist and the cultural context and appreciation of ways found by writers, performers, and other artists to express feelings and ideas through their chosen media.  This understanding may be gained through personal experience of the creative process or through study of works of art; thus, both studio courses and appreciation courses meet this requirement.

Theology

Courses that meet the Theology requirement engage students in an exploration of how religious traditions, especially Catholic Christianity, raise and attempt to answer questions of ultimate meaning and value.  This exploration requires immersion in the methods and sources proper to theological and religious reflection (e.g., critical study of sacred texts; systematic and historical analysis of beliefs, doctrines, rituals, and moral viewpoints) so that students might arrive at a more mature understanding of human existence. 

Multicultural
Courses that meet the Multicultural requirement focus on the culture or analysis of society or civilization in the third world and/or non-Western world or on the experience, traditions, beliefs, arts, or thought of African-American, Asian-American, Hispanic-American, or Native American cultures.
 
Students may offer two of the Liberal Arts & Sciences Seminars, excluding the Freshman Seminar, to fulfill two of the seven area requirements.  Indication of area requirements that may be met by particular seminars can be found in the university bulletin and in each year's schedule of classes. 

LIBERAL ARTS & SCIENCES SEMINARS

All students enroll each year in Liberal Arts and Sciences Seminars, courses in which students consider multiple perspectives on personal, social, and philosophical issues by reading, discussing, and writing about the seminar topics.  According to their class standing, students choose from a variety of seminars exploring the topics listed below.

Freshman Seminar:  Dimensions of the Self (100-level)

Sophomore Seminar:  Diversity, Culture, and Community (200-level)

Junior Seminar:  Technology, Work, and Leisure (300-level)

Senior Seminar:  Virtues and Values (400-level)

While LA&S seminars are taught by instructors from various disciplines representing alternative approaches to the general topics, they share several features.   As seminars, they are courses in which students, led by an instructor, investigate problems, design projects, explore resources, share findings.  They are, that is, courses in which students learn with and from each other.   The seminars are thematic.  Building on prior semesters, they take as departure point questions that are both universal and urgent, questions that engage the whole person throughout life.  Because all seminars at each class level share a common general topic and a common text or texts, they place at the center of students' Dominican education a shared experience; they embody for students the distinctive community of learners they have joined.  

Finally, the seminars are integrative.  They help students see and articulate connections between information and ideas originating in other courses.  They help students see and articulate connections between their coursework and their lives beyond the classroom.  They help students see and articulate connections between their own lives and the lives of others—past, present, and future—in the communities and, ultimately, the society to which they belong.  And, as seminars, they place the individual student at the center of this activity of mind: the student, in the company of others, makes her or his education coherent.

Specifically, the seminars help students: 

· develop their skills in critical thinking, reading, writing, and speaking;

· synthesize knowledge they are drawing from other courses; 

· learn to collaborate with others in building knowledge and understanding;
· reflect on matters intellectual, moral, and spiritual.

Students will "take" from their seminars no more, no less than they "give" to them.  By engaging actively the materials encountered and the ideas of classmates, by first informing themselves then participating thoughtfully in class discussions, and by completing diligently their portion of the work of the group, students gain new information, new insights, and new perspectives.   More important, though, they gain a "new" way to learn and new respect for the power of the mind that they will carry with them into their lives beyond the classroom. 

LIBERAL ARTS & SCIENCES SEMINARS:  Common Texts
Seminar instructors at each level have adopted at least one common text, which will be studied, along with other works selected by individual instructors, in all seminars at that level.  In addition, to help students in seminars maintain and extend their writing skills, the seminar faculty recommends the composition handbook adopted by the Dominican University English Department:  A Writer's Reference by Diana Hacker, 5th edition (Bedford/St. Martin's, 2003).  Copies of this handbook are available in the Stepan Bookstore.  

LIBERAL ARTS & SCIENCES SEMINARS:  Common Assignment

To help them and their students assess the student's growing ability to integrate materials, experiences, and ideas encountered in the seminars, the seminar faculty have adopted a Common Assignment, completion of which will be required of all students in all seminars each year.  Students will turn in two copies of the essay written in response to the assignment.  One copy will be graded by the individual instructor and incorporated in the student's final grade.  The other copy will be reviewed by a committee of seminar instructors from all levels.  The committee will assess how much and what kind of progress--toward meeting the goals of the LA&S seminars listed above--students appear to be making as they move through the seminar sequence.  The seminar faculty will use their conclusions to make the seminars more effective instruments for helping students meet those goals.

In addition to these common elements, LAS Seminar faculty have formally agreed that they will base their course syllabi and assignments on the expectation that students will devote to the work of the course an average of two hours outside of class for each hour in class, i.e., an average of six hours per week for a three credit-hour course.

The following are examples of Liberal Arts and Sciences Seminars that have been offered or are likely  to  be offered.  Each year students will be provided a schedule of seminars available that year; 100-level seminars are open only to freshmen; 200-level seminars, only to sophomores; 300-level seminars, only to  juniors; and 400-level seminars, only to seniors. 

Freshman Seminars:  Dimensions of the Self

The Freshman Seminars explore "Dimensions of the Self."  They introduce the search for meaning that is conducted throughout the seminar sequence by focusing on the individual, in particular the many sources of—influences on—personal identity.  Although Freshman Seminars take a variety of approaches to this topic, all take as their focal point these fundamental questions:  

· What is "the self"?

· Is "the self" made?  . . . inherited?  . . . given?  . . . discovered?

· What are some of the key influences on a person's physical, emotional, spiritual, and intellectual development?

· How does "the self" interact with a community?

Freshman Seminars introduce students to a variety of materials from a variety of academic disciplines in order to give both form and content to their inquiry.  Because the course is a seminar, students are expected not just to "absorb" the materials presented but, working with others, to forge connections—to discover links among their own experiences, the experiences reported by other students, and the experiences recorded in assigned texts.  To foster intellectual development, students are given many opportunities to write about what they're learning and to report their findings to others, informally through class discussion and formally through class presentations. 

The Freshman Seminar equips students to move to the next seminar in the sequence, where they will apply the insights and the skills they have learned by examining "the self" to exploring the complex multicultural society from which the self emerges and in the midst of which it must function.

150.
AMERICA IN SEARCH OF ITSELF (3).  This course is about the “American Dream.”  It explores what we mean by “having a good life”; whether there is an American identity; how our past, our politics, economics and rapidly changing population affect our prospect for a fulfilling future in the United States.

152.
BEAUTY AND THE BEAST: THE SELF AND RELATIONSHIPS (3). To reach our full potential as humans, we need to develop a strong sense of identity, self-worth and inner direction.  Our relationships with others help or hinder us in this task, but each individual must make the inward journey to selfhood, confronting real and imagined obstacles along the way.  Myth and fairy tale offer keys to this quest, as do psychology and religion.  By exploring the themes of "Beauty and the Beast" in a variety of works, students will reassess their own beliefs, values, and opportunities for growth.

153.
FAITH AND LIFE TODAY (3). This seminar is designed to help students mature by identifying questions of faith today and coming to understand them more fully in terms of moral principles of decision-making and some of the best prose literature: short stories of initiation.  The course does not pre-suppose literary background or religious commitment, but both are most welcome.  Students will develop skills in research and in critical reading, writing, speaking and listening through this exploration.

157.
PHILOSOPHY OF LIFE: WHO AND WHY I AM (3).  This seminar will attempt to apply western and non-western philosophies to our daily lives.  Group reflections will be used to decipher such concepts as “death,” “happiness,” “evil,” “knowledge,” “God,” etc.  Some of the questions which we shall be considering are: What is my goal in life?  What is life?  Is there life after death?  What is the ultimate cause of reality?  Why do the good suffer?  Why is there evil on earth?

160.
ANOTHER LOOK AT THE AMERICAN DREAM (3). What is the American dream?  The purpose of this seminar is to reexamine the promise and reality of the "American Dream."  What is the meaning of "life, liberty and the pursuit of happiness"?  The seminar shall examine basic principles which constitute the social fabric of the United States:  humanity, dignity, freedom, and justice.  Our studies will be grounded in an historical perspective and guided by the writings and insights of those who have pondered the meaning of human experience and life in the United States.

162.
THE SOUNDTRACK OF OUR LIVES: ROCK, SELF AND SOCIETY (3). This seminar explores the development and impact of popular music, from its roots in gospel, country, and rhythm and blues through the mainstreaming of rock in the 1950s, early teen idols, Motown, folk, soul, the British invasion, psychedelic rock, heavy metal, punk, disco, reggae, rap and alternative rock.  Through lectures, discussions, demonstrations, and projects, we will assess the impact of rock music on each generation in the last half century.  Special attention will be focused on the role of popular culture in defining our perceptions of self, class, race, and gender.

163.
SHADOWS OF THE SELF (3).  In seeing live theatre, viewing videos, and reading world-famous dramas, we enter a world of transformation.  Plays capture characters in moments of  crisis, self-awareness, and decision which mirror our own conflicts and the ways we choose to resolve them.  In high-voltage moments of choice in The Bacchae,  Tartuffe, A Doll House,  Prelude to a Kiss, and other plays, we can see the shadows of ourselves as each character moves toward deeper self-discovery.

164.
EXPLORING THE CREATIVE HUMAN SPIRIT (3).  Everyone possesses a creative human spirit.  Creative moments are vital to survival and growth.  We will learn about how others have used creativity to discover new ideas and products.  We will explore ways to encourage our own creative human spirit within to surface more often.  We will apply the new concepts of creative thought we have learned to propose solutions to both personal and global problems.  Get ready to fly!

165.  
COMING OF AGE (3).  The problems and opportunities confronting young adults as they seek independence and self-definition and explore the ideas, beliefs, convictions, and values that will shape their lives have been the subject of many writers from many cultures, past and present.  This seminar uses fiction, film, philosophy, and essays describing or analyzing aspects of the passage to adulthood as ways of discovering and understanding processes of individual and societal development and change.
166.
THE SELF IN GOOD COMPANY (3).  I am not alone on the planet!  And I am at the point when I may begin to form some of the most significant relationships of my life.  They will be personal and global.  Who am I, really, and what do I bring to these relationships?  How will I honor them?  Will they liberate me?  Will they limit me?  This seminar will offer students some self-assessment tools along with the opportunity to read short stories, a biography, and a play.  We'll carefully analyze some choices made, consider why they were made, and often ask:  "What would I have done?" 

167.
THE CREATIVE SELF (3).  This seminar targets the impulse of the individual to create.  Fictitious works that specifically address both the creative process and autobiographic theme are addressed.  Special attention is paid to integrating the appreciation of visual and literary practices.  Book authors are discussed in relation to creative photographers with the common question:  how is the self recorded?  Assignments range from reflective essay to visual self-portrait.

168.
WHAT'S IN A NAME? (3).  How important are the race, ethnicity, and language of one's ancestors for determining one's personal identity?  How does this compare with the impact of one's immediate surroundings?  This seminar explores these and other questions by examining the experiences of "uprooted" and "transplanted" people at different points in space and time.

169.
WHO DO YOU THINK YOU ARE?  REPRESENTING THE SELF IN LIFE AND ART (3).  Have you ever wondered how other people see you and thought about how to influence their perceptions?  Have you ever acted in a play, worn a Halloween costume, recorded a voicemail message, concocted a username, written a resume, had your picture taken for a yearbook, created a character for an online game, or written a poem?  Have you ever pretended to be something that you didn’t feel you really were, only to find later that you had become that very thing?  If you’ve done any of these things, you’ve already grappled with the issues that this course will explore:  how people represent and misrepresent themselves and the complicated relationship between being and pretending.

170.
GOOD SAMARITAN = BAD ECONOMIST?  (3).  This seminar will introduce students to an economic explanation of human behavior.  The rational self interest model of who we are and why we do what we do will be examined in the context of other views of human behavior, as illustrated by Biblical parables, short stories, plays, and films.

171.
Thinking for Oneself (3).  "Enlightenment," for some, means daring to think for oneself and not simply following the beliefs and practices of others out of laziness or cowardice.  Others caution that we are inevitably shaped by our surroundings and experiences and that free will interacts inevitably with a kind of destiny.  Still others are critical of an overemphasis on oneself leading to a narcissism that renders us inattentive to wider needs and concerns besides our own.  And some have argued that the very notion of a separate and consistent "self" is actually a harmful delusion, since everything in reality is in fact interconnected and interdependent.  So then, which view is correct?  Well, you'll have to think about that for "yourself," but through our seminar we'll be aided by writings religious and philosophical, literary and psychological, eastern and western. 

172.   
Seeking the Promised Land:  Stories of Migration  (3).  This seminar will examine social and political ideals informing stories of migration.  These ideals often resemble the Puritan-Christian model of the "Promised Land" or the "Great City on a Hill." Just as the earliest settlers  envisioned America as a "land of opportunity," so too would various migrant groups in this country construct similar ideals of Place.  Our goal will be to see how these conceptions of Place are inscribed in various kinds of migration narratives.  What is the tacit "promise" implied in these stories?  How is the act of migration related to concepts of the "self"?  These kinds of questions will inform our discussions of novels and short stories that reflect the themes of migration.

173.
THE PERSON AS CONSUMER (3).  Were you “born to shop”?  Do you exercise your “freedom of choice” when you go to the grocery store?  What does what you buy and what you want to buy say about who you are?  Do you express your individualism or your membership in a group through what you wear or what you drive?  Students in this course will explore these questions and others in the context of American culture.  Through historical, anthropological, and sociological readings and methods, participants in this seminar will investigate how they define themselves through their purchases and what shopping means in American society more generally. 

174.
OUR PAST, PRESENT, AND FUTURE SELVES (3).  To what extent is who we are determined by who we were and who we think we will become? This freshman seminar examines the dimensions of the self by exploring how our present selves are defined by our personal histories and aspirations.  Together, using various texts, we will discuss related questions: Who do I think I am?  Who was I?  In what do I believe and why?  What do I value?  How do I express myself?  How do I think, speak, and act in relation to my family, my friends, my culture, and others in society?  Who will I become?  What is the value of reflection about the self?  
Sophomore Seminars: Diversity, Culture and Community

The Sophomore Seminar is the first bridge outward in the seminar sequence from self to community.  In  Sophomore Seminars students explore relationships among individuals as members of groups in order to:  understand the impact on their beliefs, habits, hopes and fears of their own membership in groups; and learn how respectfully and fruitfully to engage members of other groups.  The central questions raised in all Sophomore Seminars are:

· How does group membership affect identity?

· What are the causes and effects of inequality between and within groups?

· What does it mean to live in a diverse community?
Like that of the Freshman Seminar, the focus of the Sophomore Seminar moves back and forth between the  private and the public, the personal and the contexts—social, psychological, historical—in the midst of which the person must function.  Thus, students examine a variety of materials in a variety of formats that  register the experiences of individuals, gained by virtue of their membership in particular groups, and that document the emergence of our complex multicultural society.  

By inviting students to reflect on these matters and share their reflections with classmates, the Sophomore Seminar helps students set "the self" in a context of other, different, selves and equips them to participate in—contribute to—their communities, nearby and distant, current and future, more deliberately, more confidently, and more wisely.

252.
BOYS WEAR BLUE AND GIRLS WEAR PINK: GENDER IN THE THIRD WORLD (3).  Why do Muslim women cover their heads?  What is the rationale for purdah?  Can arranged marriages work? How do marriage partner expectations differ in Africa, India and China? Distinct gender roles and behavior patterns are a way of life, but how did they develop and why do many still exist today?  Participants in this seminar interactively explore a cohort of similar topics in an effort to understand the origins and culture under which gender defined expectations exist in the non-western third world.


This seminar will satisfy the Multicultural core requirement.

254.  
MULTI-CULTURAL THEATRE: CONTEMPORARY ARTISTS OF COLOR (3).  Contemporary African-American and Latino/Latina theatres cover a remarkable range of conflicts and styles—the tragic, comic, and everything-in-between experiences of men and women of color.  This seminar will cover 20th century plays, prominent playwrights, performers, and theatre movements.  We will examine issues critical to each culture:  the search for personal identity and purpose, the nature and causes of prejudice and discrimination, the impact of racial violence, the struggle to create community, and the hunger for artistic expression.  

This seminar will satisfy the Multicultural core requirement.

255.   
THE VIEW FROM HERE:  "WORLD VIEW" AND CULTURAL IDENTITY   (3).   Each one of us possesses a "world view" that is shaped through socialization and acculturation processes, as well as our familial upbringing and personal experiences.  "World view" includes our attitudes, values, beliefs, opinions, and emotions, and shapes our implicit assumptions and perceptions of our relationship with the world.  In this course, we will explore our own and others' world views to learn how these views influence our identity development, and how we think, make decisions, behave, and interpret events.  We will investigate the critical role that world view plays in easing or obstructing our communications and relationships with others and in alienating or engaging us as members and partners in diverse, multicultural communities.

This seminar will satisfy the Social Sciences core area requirement.

256. 
THE HYPHENATED AMERICAN: IMAGES OF 20TH CENTURY IMMIGRANT AMERICANS (3).  This course will explore, through film and literature, images of immigrant life in America as presented by different ethnic groups.  We will discuss the transitions that are necessary as new immigrant groups arrive in the United States.  How do such groups try to integrate themselves into and also distance themselves from the American “mainstream”?  We will explore the difficulty of maintaining ties to immigrant culture while at the same time finding a place in society.

This seminar will satisfy the Literature and Fine Arts core area requirement.

258.
THE ROAD TO AFRICA (3).  Split by its triple heritage, modern Africa has been a product of three major influences: indigenous traditions, Islamic culture and Western culture.  The synthesis of these forces determines, in large part, the situation in contemporary African states.  In this course, the Igbos of Sub-Saharan Africa will be studied as an example of how one particular ethnic group has absorbed, balanced, and reconciled these divergent traditions and produced its own unique identity in the midst of the larger society.

This seminar will satisfy the Multicultural core requirement.

259. 
MAKING THE JOURNEY: SEEKING LIFE IN COMMUNITY OUT OF CULTURAL DIVERSITY (3).  Diversity and culture are givens in our lives and the clash of many diverse cultures the source of so much injustice, violence and even genocide in today’s world.  How can we better understand diversity and culture all our lives long, while we seek the gift of community in a climate of faith, hope, and love?  Studies in fiction, scripture, and religion will help us respond to this central question that faces every human person and group.

This seminar will satisfy the Literature and Fine Arts core area requirement.

261.
INTOLERANCE AND CONFLICT: RELIGIOUS AND PHILOSOPHICAL ISSUES (3).   Conflict and tolerance seem to be the currently accepted approaches to individuality, variety and difference—all elements in a free society.  How do we learn to celebrate, not just tolerate, diversity?  How may conflict in our communities become a creative rather than a destructive force?  Students in this  seminar will wrestle with these complex issues using the resources of both human science and religious stories.  

262. 
CAN WE TALK?  PUBLIC CONVERSATIONS IN A DIVERSE SOCIETY (3). 

In a democracy, it's crucial for ordinary citizens to talk to each other about important public issues.  But in a diverse society, it can be hard for people to discuss controversial issues with both passionate engagement and civility.  This seminar draws on insights from sociology, political science, communications, and literature to explore how ordinary people can use the mass media and other forums to learn about, discuss, and influence important public situations and events.

263.
VOICES OF THE SILENT ONES:  LITERARY PROTESTS IN AMERICA (3).  This course will explore various examples of literature dealing with the issues and problems facing minorities within their respective societies. During much of the 20th century, minority literature has expressed the pain, injustice, and mental anguish of those individuals who are judged on race and/or gender before character and disposition.  Readings will include major works of African-American, Hispanic, and Native-American writers and will ultimately illustrate the power of literature to both inform and persuade.

This seminar will satisfy the Multicultural core requirement.

264.
NATIVE AMERICAN SPIRITUALITY (3). Native American spirituality is rooted in the relationships among the people and of the people to the land.  Spirituality is not something that exists apart from their culture but is expressed through the culture.  Because so much of life depends on their association to the land and all that lives upon it, the displacement of the people from their roots by westward expansion caused great upheaval.  In this course we will look at the history and culture of some of the native people and make connections to stories and customs, rituals and traditions.


This seminar will satisfy the Multicultural core requirement.

266.
INTOLERANCE:  THE PERSONAL RESPONSE  (3).  This seminar will examine our personal responsibility for intolerance.  By reading the records (diaries, journals, letters) written by those who have had first-hand experience of intolerance, students will attempt to understand the human causes and consequences of intolerance.

267.
Dancing in the Streets:  Popular Music Since the 1950's, Cultural Identity and Social Change (3).  "When the mode of the music changes, the walls of the city shake . . . ."  The Greek philosopher Plato, centuries before the advent of rock and roll, acknowledged the power of music as a mobilizing force for social change.  This seminar explores the development and impact of popular music over the last fifty years as constructions of racial, gender, and generational identity and as vehicles for social, cultural and political critique and change.  These themes will be traced in various musical genres, from early roots music (gospel, country, and rhythm and blues); mid-century youth-oriented pop, Motown, folk, and soul; and more recent expression in punk and hip-hop. 

268.   
A Constellation of Cultures:  Patterns of Human Experience (3).  How will we learn to transcend our differences as members of the human family?  Margaret Mead, one of the foremost anthropologists of the 20th century, believed that the way to transcend differences is to learn from other cultures.  Using case studies from a global context, we will examine cultural variations in several areas:  gender roles and kinship patterns, child-rearing, individual and group temperament, aggression and conflict resolution, and self-empowerment in communities.

269.   
The Race in the Ring (3).  This seminar will consider boxing as a reflection of racial identity in American life.  Discussion will highlight the heavyweight champion as a cultural force of considerable following and social relevance. Students will examine the manner in which 20th-century Americans saw themselves as racially distinct and apply this assertion to their own circumstance today.  Readings include The Devil and Sonny Liston, King of the World, and Ghosts of Manila.

270.   
It Takes a Village (3).   Hillary Rodham Clinton proposed that it takes a village to raise a child.  This seminar will explore the truth and consequences of this idea.  We'll look at how American cultural norms have changed over the last 50 years with respect to child-raising, the significance of the change, and how that affects us all.  What responsibilities does each of us have regarding the development/raising of the next generation?  We will also study how different cultures treat child-rearing, especially as relates to parents vs. community roles, and look at the societal and legal responsibilities for intervention in parents' child-raising.

271.
HUMAN RIGHTS AND THE WORLD COMMUNITY (3). This course focuses on organizations, and to some extent their leaders, devoted to human rights issues.  Beginning with the Treaty of Versailles and the establishment of the League of Nations, through an examination of current organizations such as Human Rights Watch, the United Nations, Amnesty International, The Hague, Doctors without Borders, students will explore the mission, history, membership, current activities, and effect these organizations have throughout the world.

272.
IMAGINING THE OTHER (3).  In order to understand people who are different from us, we must be able to imagine their lives, try to feel what it is like to be them.  But this isn’t easy to do, and it is filled with risks.  How can we know enough about others to be able to make this imaginative leap?  Is it arrogant to think that we know what it is like to be someone else?  Yet if we don’t make this attempt, can we ever understand their point of view or be able to see beyond our own point of view?  In this seminar we will explore various attempts to “imagine the other.”  This seminar has a service learning component that will involve working on collaborative projects with young people whose backgrounds and experiences may be very different from our own.

273.
MANY VOICES (3).  The United States is composed of many voices.  In this seminar, we will learn about the experience of coming to America through the written and spoken voices of immigrants and through the students’ family experience.  Can these disparate voices speak to each other?  We will learn to hear and evaluate many sides of controversial issues by exploring the issue of immigration itself.

Junior Seminars: Technology, Work and Leisure

In the Sophomore Seminar students examine the nature of groups in society and their impact on the lives of individuals.  In the Junior Seminar, students examine the nature of certain large, impersonal, forces ("Technology, Work, and Leisure") that transcend even national boundaries but that, at the same time, enter and affect the lives of individuals at the most intimate levels.  Although the topics that serve as departure points for individual Junior Seminars vary widely, all seminars have in common a systematic exploration of the following questions:

· What is work?  What is leisure?  What is technology?

· What is the place of work and leisure in the life of the individual in society?

· What impact does technology have on work and leisure?

· What part does making a living play in making a life?

In addressing these questions, students are encouraged to combine with the tools and habits of inquiry—the academic "discipline"—acquired in earlier seminars, the tools and habits of inquiry they are acquiring in the major field—the academic discipline—they are now entering.  That the seminars transcend the boundaries of particular disciplines means that students are taught there to approach the topic from multiple perspectives.  Thus, the Junior Seminar deepens the knowledge of the world and awareness of possibilities, including their own, with which students "go to work" each day.  

350.  
CHILD LABOR AND THE HOPE FOR A BETTER LIFE (3).  The examination of child labor practices--around the world and close to home--provokes some very "adult" questions:  What is the relationship of labor, leisure, and technology to human flourishing?  If certain child labor practices are deemed dehumanizing and evil, what contrasting vision of "the good life" enables us to make judgments of this kind?  How do we arrive at that moral vision, and how might it guide our own working and leisurely lives?  In a global, highly technologized era, what might be required to bring about a better life, not only for children but for all people? With the aid of multiple disciplines, seminar participants will be encouraged to raise and begin to answer questions of this kind.

352.  
A LIFE'S WORK (3).  Is work the fulfillment of our life, or an impediment to understanding and savoring all that life has to offer?  This seminar will explore this theme as it has been developed in different times and places, from the classical view that properly spent leisure was the best life, through the view that work and technology would confer the greatest of benefits on human beings, to Van Gogh's declaration that "My work and my love are one."

354.
WHAT TECHNOLOGY DOES FOR US/TO US (3).  This course will develop a context within which to interpret the impact of modern technology on the human experience, contrasting the promise of technology with what it has actually brought us.  Particular attention will be given to the effects of technological innovation on the work experience and its correlative leisure.

356.
MEANINGS OF WORK AND LEISURE ACROSS THE LIFESPAN (3).  This course will include sociological and psychological approaches to work and leisure, with emphasis on how their meanings change through the different life stages.  How do people in early adulthood, mid-adulthood, and late life define meaning in work and leisure?  What are the possible variations, especially when taking into account gender and cultural differences?  In addition to readings from Sociology and Psychology, the course will include writings from the Humanities.

357.   
ALL IN THE FAMILY?:  TECHNOLOGY'S IMPACT ON FAMILIES' DECISIONS ABOUT WORK AND LEISURE  (3).   The myth of modern technology is that it will free us to have more time to enjoy our families and to engage in leisure activities.  The reality is that with all of the "time-saving" devices, today's families seem to be busier, less connected, and more preoccupied than ever before.  In this seminar we will look at other times and cultures to see how they understood technology, work, and leisure; and we will examine and compare our own culture's values.  We will also look to some new discoveries in the physical world, in particular the underpinning of quantum theory, that the whole is greater than the sum of its parts.  With religious imagination we will try to discover in that fact spiritual implications for family life.

358.
SPIRITUAL LANDSCAPES (3).   In this seminar we shall explore the relationship between what one does and what one is,  taking us on a journey within and without  ourselves.  What does it mean to be a whole/holy person, someone whose inner life is articulated in how s/he works, plays, lives in the world?  We shall look to literature and spirituality, including Moby Dick, The Scarlet Letter, the poetry of T. S. Eliot, and other works.

This seminar will satisfy the Literature and Fine Arts core area requirement.

359.   
LIVING IN A MATERIAL WORLD:  THE CULTURE OF CONSUMPTION  (3).  The US economy is dependent on a high level of consumer spending on goods and services.  Americans spend more and save less than do citizens of any other industrialized country.  This class will examine the causes and effects of a society "born to shop."  Topics covered will include a brief history of consumerism, an analysis of forces that have led to a system of production that depends on mass consumption, changes in who is working and how we are paid, and the effects of income inequality and high levels of consumer debt.  The class will also explore how technology is changing what we purchase and how we purchase.  The backlash against spending will also be discussed through examination of historical and current movements designed to simplify our lives by placing less emphasis on consumption.


This seminar will satisfy the Social Sciences core area requirement.

360.
THE MEANING OF "I" IN AMERICAN (3).  America, Americans, and the American character are complex entities.  Focusing on issues related to work, technology, and leisure, this seminar examines what it is we mean when we say we are "American."  Our aim is to discover whether or how the "I" in American still defines us, for better and/or worse in the 21st century.

This seminar will satisfy the Literature and Fine Arts core area requirement.

363.
WOMEN'S WORK AND LEISURE (3).  How have ideas of "women's work" changed over time?  Is "women's work" different in different cultures?  Does technological change alter women's work and women's leisure?  What forces shape our ideas of the roles of men and women in society?  In the workplace?  In the family?  Women's Work and Leisure uses cross-disciplinary readings to analyze and explore these questions.

365.  
RAGS AND RICHES (3)  In the whole world, there is no society, large or small, in which its members are both naked and unadorned.  This course will explore the impact of technology on various cultures, using the development and production of body adornment as vehicle.  We'll examine in particular the rapid strides made by those societies that invented the needle, loom (the first computer), cotton gin, sewing machine, washer and dryer, and Levi jeans.

366.
LIVING LA VIDA LOCA (3).  Students in this course will investigate many of the intellectual, social, scientific, and ethical issues and problems regarding “technology,” "work," and "leisure."  We will begin by studying a classic piece of Elizabethan literature to further our understanding of the cultural implications of European colonization for North and South America.  Then we will focus our attention on the "informal economy" (sometimes referred to as "unregulated," "clandestine," or simply the "black market"), regional musical traditions, and sports within Latin America to gain a comparative perspective on the seminar’s guiding themes.  Students will be exposed to the perspectives of various academic disciplines including economics, history, anthropology, sociology, political science, and theology.     


This seminar will satisfy the Multicultural core requirement.

367.  
THE ULTIMATE PRICE OF TECHNOLOGY:  LITERARY WARNINGS (3).  This course will explore major works of fiction that portray future worlds shaped and twisted by technological advances, largely at the expense of the individual.  Orwell's 1984, Huxley's Brave New World, and other works of "dystopian" literature will be examined in detail with special attention given to the various professions described within.  Class discussions will center upon the pros and cons of expanding technology, and its effects upon those who initially support its well-intentioned ideals--you and I.


This seminar will satisfy the Literature and Fine Arts core area requirement.

368.  
LEISURE, THE BASIS OF CULTURE?  (3).  What do you do with your leisure time?  What if you don't have any?  What is leisure, anyway?  Some fifty years ago, the philosopher Josef Pieper warned that replacing genuine leisure with either mindless amusements or grinding labor poses a profound threat to authentic human living.  In this seminar we will seek to understand and test Pieper's claim that leisure is the "basis of culture," and in the process take up questions regarding work and technology, the aims and culture of the liberal arts, and our own experience of leisure--or lack thereof.

369.
ON THE SAME PAGE (3).  Nine to five or twenty-four/seven?  Work to live or live to work?  Current Americans are not the first to struggle with the relationship between work and the rest of life.  In this seminar students will read short fiction by 19th and 20th century American writers to explore our evolving attitudes towards work and leisure.  We will see how each story reveals a vision of life and how this vision relates to our experience.

370.
WRITING WORKERS' LIVES (3).  What do workers say when they write about their lives?  What do writers (of literature, of songs, of laws, of treatises) say when they write about workers' lives?  What difference does it make?  In this seminar we will examine a variety of written descriptions of work in order to produce an "inventory" of the actions, habits, feelings, and relationships it involves us in.  Along the way, we'll consider how writing about something--in this case, work--changes it.

371.   
UtopiaS and DystopiaS (3).   Through the eyes of science fiction writers, filmmakers, and classical sources, this seminar will consider the ethical, moral, cultural, and scientific implications of creating alternate futures through the use and misuse of technology.  We will consider the ethical/moral as well as aesthetic/cultural dimensions of Utopian and Dystopian models of possible futures based on the insight of Plato, Thomas More, Shakespeare, H. G. Wells, and others, with an emphasis on the development of the motion picture as the primary medium of contemporary cultural consciousness (and conscience). 

372.   
The Art Of Communicating Within A Profession (3).  “In times of profound change, the learners inherit the earth, while the learned find themselves beautifully equipped to deal with a world that no longer exists.” (Al Rogers)  It has been said that more technological change has occurred in the last 50 years than in all of recorded history.  How, then, do we prepare ourselves for our future work and leisure lives?  In this seminar we shall collaboratively examine trends, issues, and the impact of technology within each student’s planned profession as well as the projected future of selected occupations and leisure activities.  This class will hone your ability to be a learner—to ask questions, find information, and communicate ideas as a member of a particular profession.  

374.
LIFESIZING IN AN ERA OF DOWNSIZING, DIGITALIZING, AND FANTASIZING  (3).  In today’s fast paced world, is there room for a balanced life?  How does one’s understanding of technology affect one’s understanding of work and leisure?  Why do pundits’ dueling statistics frequently draw different conclusions from use of the same data?  Through critical analysis and reflection on a variety of readings, discussions, interviews, and presentations, this seminar will explore these questions within the concept of Lifesizing, a context paradigm, based in reflection, which seeks to empower an individual to envision and shape a balanced life by activating an innate need and ability to respond and to contribute.  

375.
ENERGY RESOURCES AND LIFE CHOICES (3).  Our personal and collective decisions on energy use influence not only the quality of our lives but also the future of life on this planet.  The global community is already dealing with conflicts over the allocation of nonrenewable energy sources such as crude oil, the development of economical alternative energy resources, and the reduction of energy-related pollution.  Our responses to energy issues determine our work, leisure and lifestyle choices.  Class discussions will focus on how energy production and consumption have an effect on the lives and livelihoods of everyone.

Senior Seminars:  Virtues and Values

In the Senior Seminar, students take up the questions: 

· What does it mean to be good, to lead a good life?

· How does one reconcile self-interest with a broader sense of responsibility?

· How does one negotiate conflicts between social norms and personal convictions? 

The Senior Seminar offers students a time and place where pondering such questions is not only possible but required.  It offers them, too, a time and place to ponder such questions in the company of others, whose ideas, experience, and prospects resemble their own sufficiently to provide common ground for discussion, but whose ideas, experience, and prospects differ sufficiently from their own to challenge and complicate their thinking.  Accommodating the ideas and experiences of others helps students sift through and see more clearly the foundations of and applications of their own "Virtues and Values."

It is in the Senior Seminar that the question of the individual's responsibility to society, raised repeatedly in earlier LA&S seminars, gets addressed most urgently and most pointedly.  Throughout their lives, in their homes, neighborhoods, workplaces, towns and cities, students face challenges, solve problems, make choices, encounter differences in behavior and belief.  The LA&S seminars in general and the Senior Seminar in particular are meant to provide students with a broader context into which to set their decisions as well as repeated occasions for—practice in—thinking comprehensively about the meaning(s) of their life.

451.
ETHICS FROM BEGINNING TO END (3). How do we know what “the right thing to do” is?  Students in this course will study political, philosophic, and religious sources which have provided answers to this question and which have had a great influence on their lives.  These sources will, in turn, illuminate current and future ethical issues.  Thus, this course will be both a look back and a look forward as seniors move toward commencement.

This seminar will satisfy the Philosophy core area requirement.

453.
KEEP IT REAL: MORAL ISSUES FOR THE 21ST CENTURY (3).  In this course, the participants identify and explore moral topics of their choice, particularly those related to the issue of good (or corrupt) moral character in today's society.  As part of the course each student selects one or two contemporary "virtues" for special attention and, as a final project, participates in a class venture of developing a "Book of Contemporary Virtues."

This seminar will satisfy the Philosophy core area requirement.

454.
CLIMBING THE MOUNTAIN: THE STRUGGLE TO LOVE (3).  An examination of concepts of virtue in Aristotle's Ethics, Dante’s “Purgatorio” and Aquinas’s “Summa” (IIa IIae).  With these works providing a basic understanding of virtue as a good, reasonable, loving habit which leads to happiness for self and others and vice as unreasonable, unloving, destructive behavior, we will turn to literary and artistic texts and to biography (both written and unwritten—the latter through interviews) to test the concepts of virtue and vice, to see how they are expressed in the arts and to probe their value in life.

455.
AN ETHICS FOR ALL AGES, AN ETHICS FOR ALL PEOPLE (3).  What can account for the timeless appeal of Aristotle's Nichomachean Ethics?  Written in the 4th century B.C., this work has attracted later thinkers like Thomas Aquinas writing in the thirteenth century as well as  contemporary scholars like Mortimer Adler.  The work has also elicited strong interest in writers representing disparate religious positions whether atheist or theist, Christian, Jew, or Moslem .  In this seminar we will try to identify those ethical values first formulated by Aristotle but which have endured through the centuries.

This seminar will satisfy the Philosophy core area requirement.

456.
SO PROUDLY DOMINICAN:  THE CHALLENGES OF A DOMINICAN UNIVERSITY EDUCATION (3).  What is distinctive about a Dominican University education?  What does it mean to possess "intellectual vitality, moral alertness, aesthetic sensibility, and a sense of social justice and responsibility"?  Why does a Dominican University student consider such questions?  This seminar will examine how Dominican theologians, preachers, teachers, mystics, scientists, and artists responded to the question:  what difference will my life make in the world?

457.
ETHICS ACROSS TIME AND SPACE (3).  Moral values seem to be a function of time and space.  What is acceptable behavior in one era or in one society may seem uncivilized and objectionable in another time and another place.  Are morals merely relative?  Are there any absolutes in moral behavior?  The students in this seminar will examine ethics as defined by various cultures over time, trying to understand the rationale in each and applying the lessons learned to their own situation.

458.
CELEBRITIES, HEROES, PROPHETS, LEADERS, SAINTS, WITNESSES, AND YOU (3).  Aristotle saw virtue as a habit, developed through practice.  This seminar asks students to address the question of their role in how virtues and values are modeled and shaped in today's society.  It will explore the behavioral context underlying the development of habits of virtue, discuss leadership theory as it relates to the common good, and use readings from literature and excerpts from film as a basis for further reflection on those discussions.

459.
THE MASK, THE INDIVIDUAL, AND SOCIETY (3).   Through a study of texts such as Machiavelli's The Prince and Castiglione's The Courtier, we will explore the various roles an individual plays in society.  We all wear 'masks,' both real and imaginary, in our interactions with others.  What do these writers tell us of the nature and function of such masks?  What is the ethical status of 'masking'?  What are its social functions?  How does 'masking' help shape the individual and society? 


This seminar will satisfy the Literature and Fine Arts core area requirement.

460.
RIGHT RELATIONSHIP (3).  All relationships--filial, friendly, erotic--are tempered by such emotions as jealousy, obsession, self-doubt, fear, etc.  Through literature and spirituality, we shall explore how relationships can be destroyed and healed.  Readings include King Lear, The Color Purple, Like Water for Chocolate, As We Are Now, Tuesdays with Morrie.

This seminar will satisfy the Literature and Fine Arts core area requirement.

462.
PERSONAL CONDUCT AND CHARACTER AND PROFESSIONAL ETHICS (3).  The topic of professional ethics and personal morality will be the subject matter of this course.  The approach will be interdisciplinary, with various faculty members sharing insights into ethics and values from a professional perspective (business, law, nutrition, genetics, medicine, etc.).  Simultaneously, students will engage in ongoing discussion about personal ethical conduct and character.

464.  
NOBLE VICES:  A CHRISTIAN VIEW OF PAGAN VIRTUES (3).  Pride is a pagan virtue, but a Christian vice.  Humility, not pride, is the Christian virtue.  Yet Western civilization is built on these two conflicting cultures.  How did Augustine and Dante try to accommodate the moral view of Aristotle, and what can we learn from their efforts?

466.  
THE PURSUIT OF HAPPINESS (3).  Everyone wants to be happy.  But what is happiness?  How can we attain true happiness?  Are some things essential for human flourishing?  How should we live?  Are virtues and values the key to happiness of self and others?  What is the virtuous life?  Is it possible to be happy in this life?  Using Aristotle's Ethics as the main text, this seminar will critically evaluate his idea that happiness consists in living the good life and compare it to other accounts of happiness such as egoistic hedonism, utilitarianism, and existentialism.

467.  
OUR ENGAGEMENT WITH NATURE: ENVIRONMENTAL ETHICS (3).  Everyone has an inescapable relationship with nature.  In the face of important environmental issues, individuals must decide how to balance the conservation and use of natural resources based on their values.  We will examine writings that address our obligation to and engagement with the living and nonliving systems of the Earth.  Aristotle, American naturalist writers, leading ecologists, and contemporary environmental ethicists will be course sources.  Specific environmental case studies will be used to help students articulate their values and, thus, their positions on these controversies.


This seminar will satisfy the Natural Sciences core area requirement.

468.
HUMANISM AND TERRORISM:  ETHICS, CHOICES, AND POSSIBILITIES (3).  Life in the world after 9/11/01 will become ethically more challenging as terrorism assumes greater prominence in political and religious agendas.  What are the origins of terrorism?  What does the tradition of liberal humanism stand to offer and lose in the struggle against terrorism in the years ahead?  Are our choices limited to anarchy and totalitarianism?  A seminar in which students reflect on virtues and values provides an intellectual context in which and through which to consider these complex issues.

469.   
Heroes, Vices, and Virtues: Formation of a Cultural Identity (3).  The modern world has defined the heroic in many ways but often with little understanding of the cultural norms or historical realities that influence our conceptions of vice, virtue, and the heroic.  What is the process through which particular individuals--real or imaginary--come to embody such abstract notions as "vice" and "virtue"?  In  this seminar we will explore a wide range of literary and historical materials in order to understand why and how a culture makes heroes of such fictional figures as King Arthur and such real people as Christian saints and American cowboys.

470.   
Science and Society:  When Promises become Threats (3). The lineage of any technological product, from wonder drug to nuclear weapon, can be traced backward to unapplied scientific experimentation.  If promising basic research of the latter type evolves into a  threatening technology, who is responsible?  Have practitioners of basic science paid enough  attention to the possible end uses of their discoveries?  Have policymakers generally subscribed to an ethical code of conduct when dealing with potentially threatening technologies?  These and other issues on the ethics governing scientist/society and scientist/scientist interactions will be considered.  Readings will span the philosophy of science, the Manhattan Project, the discovery of the HIV virus, and biographical information on Niels Bohr, Werner Heisenberg, Robert Oppenheimer, et al.


This seminar will satisfy the Natural Sciences core area requirement.

471.   
Literary Underworlds:  THE Darker Side of Aristotle's Ethics (3).   As a primer for leading a virtuous life, Aristotle's Nichomachean Ethics outlines the framework to create the quintessential human being.  This course will examine the literary reverse of Aristotle's vision through the works of Existential authors such as Kafka, Camus, and Sartre.  Dante's Inferno will also be examined to illustrate the ultimate plight of the lost souls who exist without hope for redemption.  Together, all these works will serve to underscore the importance of the Ethics as a pivotal work of "human architecture."  

472.   
Beneath the Surface of Our Lives (3).  This seminar will explore spirituality as a tool for developing a meaningful life.  How can we create meaning living in today's world?  Beneath the surface of our lives, what spirit motivates, challenges, and defines us personally, communally, globally?  Students will explore their own personal spirituality and ethic for life and compare and contrast this to particular cultural spiritualities that seek truth and give meaning to life. 

473.  
Myths that Shape Our Lives (3).  Joseph Campbell, the world-renowned mythologist, said that myths are the universal dream and dream the universal myth.  In its deepest sense, myth is not fantasy or something untrue, but a language of symbol and story articulating the universality of the human experience.  For us to reflect on our experiences, we need to learn this mythopoetic language, to familiarize ourselves with classic myths, and examine how myth is alive and well in our daily lives.  This seminar will focus on some of the most powerful figures from Greek and Roman mythology, using Jean Shinoda Bolen's Goddesses in Everywoman and Gods in Everyman as principal texts.  By the end of the seminar, students will write their own myths in which they examine which goddesses and gods guide their lives.

474.  
The Holocaust:  Roots and Responses (3).  This course engages in a critical consideration of the moral, religious, and theological implications of Nazi Germany's intentional and calculated destruction of millions of European Jews as well as other "undesirable" groups, which is referred to as the Shoah, or Holocaust.  Students will consider those events and perceptions that allowed the Holocaust to come about, particularly the development of racial anti-Semitism and religious anti-Judaism.  The behavior and teachings of the church, its leaders, and lay adherents during the Holocaust will be explored, as will the religious motivations for the extraordinary courage displayed by those Christians who risked their lives to save Jews.  Finally, the course will investigate insights from philosophy, psychology, and the arts in order to attempt to better understand the roots of and responses to the Holocaust.
475.
ETHICAL ISSUES IN THE PRACTICE AND END USE OF SCIENCE AND TECHNOLOGY (3).  The lineage of any technological product, from wonder drug to nuclear weapon, can be traced backward to basic research, i.e., experimentation with no specific goal other than new knowledge.  If basic research discoveries evolve into technologies that threaten humanity or the environment, who is responsible for the results?  Have scientists paid enough attention to the possible end uses of their discoveries?  Have policymakers subscribed to an ethical code of conduct when dealing with potentially threatening technologies?  What are the rules that determine priority when two or more researchers make similar promising discoveries at the same time?  These and other ethical issues governing scientist/society and scientist/scientist interactions will be considered.  

HONORS SEMINARS

Honors Seminars are open only to students admitted to the University Honors Program.

Freshman Honors Seminars: Dimensions of the Self

HNSM 250.
TO KNOW ONESELF:  FINDING YOURSELF IN THE CLASSICS (3).  Often, putting the question in the right way is the critical step in seeing what the answer is.  Homer and Plato, Shakespeare, Cisneros, and Joyce all help their readers to get the questions right.  The  reader who is bored, interested, horrified, or confused can question these experiences, and the questions help us to understand our own powers and limitations.

HNSM 251.
AT HOME IN THE WORLD (3).  How do we make ourselves at home in a world we did not make?  Exploring different worlds and different cultures--from ancient Greece to the present, from religion to science--we will work out what it would mean to make ourselves "at home" in each place.  Finally, we will raise the question, what would it mean, instead, to make a world oneself in which one's self would be truly at home?

HNSM 252.  
THE UNDISCOVERED SELF (3).  What does it mean to know thyself?  This seminar will explore the conscious and unconscious aspects of the human psyche, focusing in particular on the religious dimension of self-knowledge.  Taking an interdisciplinary approach, we will supplement the common text with a study of C.G. Jung's Undiscovered Self, along with classic theological and philosophical texts such as Augustine, Tertullian, Otto, and Kierkegaard.

HNSM 253.
A CONSTRUCTED SELF (3).  The modern world places tremendous stress on the idea of freedom and individuality; American culture in particular emphasizes the need for a sense of independent self.  How is such a feat achieved if as individuals, or even as a culture, we cannot appreciate the historical and cultural influences that shape our needs, desires, and goals?  This class will take an interdisciplinary approach to exploring some of the most influential literary, philosophical, and cultural ideas to have impacted our society and our sense of self.

Sophomore Honors Seminars: Diversity, Culture and Community

HNSM 341.
ENCOUNTERS IN THE NEW WORLD (4).  Part one of this seminar is devoted to the exploration of the mutual discovery of American Indians and Spaniards in the early 16th century.  Narratives by contemporary witnesses will be read, including the ones composed by Indians (Aztecs as well as Tlascalans), Spanish soldiers and officials, as well as by historians and theologians.  Part two will revisit the topic as seen from today's perspective.  Contemporary novels, short stories, and biographical accounts will be read.  


This seminar will satisfy the Multicultural core requirement.

HNSM 342.
FAMILIES AND STORIES  (4).  The role of storytelling in the creation of family and cultural history and the role family and cultural history play in the creation of self, family, and culture are the reciprocal themes of this seminar.  "Family Stories" will include both those told both in nuclear and extended families and those told by groups of friends, communities, and entire cultures.  Texts for the course will include historical, personal, and literary narratives from a variety of cultural traditions as well as storytelling theory drawn from literary studies, history, and anthropology/sociology.

HNSM 346.  
Class. Race, Ethnicity, Gender, and Age in Time  (4).   Students will explore human experiences in the formation of the social groups that produce diverse societies.  This exploration will include an examination of the ways academics think about social groups, the way groups think about themselves, and the way such ideas become part of the processes of social diversity.  It will also treat the confluences and contradictions of individual and group identity.

Junior Honors Seminars: Technology, Work and Leisure

HNSM 360.
SPIRITUALITY OF WORK  (4). This seminar fosters a critical awareness of the values and ideology of the workplace and analyzes those values and that ideology in the light of religious faith.  After an identification and critical analysis of dominant interests, ideology, and forces in the economic arena, the course will draw on resources from both the biblical and extra-biblical traditions to establish a foundation for a spirituality of work and reflect on the implications of faith for the world of work.


This seminar will satisfy the Theology core area requirement.

HNSM 361.
HOW TO SAIL YOUR ENTREPRENEURSHIP  (4).  This seminar explores work, technology, and leisure in the context of entrepreneurship and the liberal arts.  Through a series of interactive discussions, the seminar may explore the impact of social policy, the implications of international decision making, psychological origins of motivation, the influence of education on the social environment, relevant patterns of historical thinking, or the intersection of the concerns of religion and philosophy with "real world" business situations.

HNSM 362.  
ON THE SHOULDERS OF GIANTS (4).  Did modern technology materialize out of nowhere?  Did science begin with the dawn of the twenty-first century?  What is the relationship between scientific theory and technology?  In this seminar we will read and analyze some of the great classic works in mathematics and the sciences in an effort, first, to understand them on their own terms and, then, to find their indirect but real contribution to the lifestyle that we so much cherish.  

Senior Honors Seminars: Virtues and Values

HNSM 455.
ETHICS AND THE UNIVERSITY (4).  The new millennium presents enormous moral challenges.  Yet our diversity--religious, ethnic, economic, etc.--renders shared moral viewpoints and adequate moral judgments difficult to achieve.  Given this problematic situation, this seminar explores the crucial role of the university as a "community of moral discourse."  Special attention is given to commitment to the liberal arts and sciences as a possible way of moving past "moral isolationism," "lazy pluralism," and "bumper sticker ethics" and towards more satisfactory answers to the question, "How ought we to live?"

HNSM 460.  
A CHANGE FOR THE BETTER: VIRTUE AND CATHARSIS  (4).  Aristotle's Ethics and Poetics will serve to form basic understandings of the concept of virtue and the notion of catharsis.  The Italian Middle Ages, as an era of political instability and religious fervor, will provide the arena for the discussion of figures whose acts of spiritual purification effected a more virtuous life.  Saints' legends, biographies, and Dante's Divine Comedy will make up the textual foundation of the experiences while early frescoes and manuscript art will be studied as visual complements.

Are There Papers in this Class?

Some Tips on Writing in Your Liberal Arts and Sciences Seminar

by Ellen McManus, Associate Professor of English 

Why Teachers Assign Papers

Students often ask whether a course requires writing and how much. This is useful information;  writing papers takes time and can be one of the most difficult things you do in school.  But most teachers like to assign papers because, apart from being an effective way of learning, writing papers helps students actively join the academic community. 

People in an academic community like to "talk" to each other in writing because writing allows for thorough exploration of ideas and problems.  In papers, you can "talk back" to both the teacher and the writers you've been reading in the course; it's a great way to develop your own ideas, which may or may not agree with those of the teacher or the writers you've been reading. Of course you can talk to your teachers in class as well, but that's often in the form of brief or informal comments; in a paper you can develop your thoughts, support your arguments, and fine-tune your words and sentences.  Papers thus give teachers their best opportunity to find out what students are thinking, respond to students' ideas, and make specific suggestions about their writing.  Writing papers lets you play an active role in a community whose most important collective activity is developing and sharing knowledge.

Writing is also an ability that will serve you well in the future.  Just for fun someday, read the job ads in a field you're interested in, and note all the ones that mention "communication skills."  

For all these reasons, your teacher will give you plenty of opportunities to write in your liberal arts and sciences seminar.

Getting the Assignment

There's more to "getting" an assignment than writing it in your notebook or glancing over the assignment sheet.  Here are some things you want to be sure you know:

· The first question students usually ask is "How long should it be?"  This is important, but it's even more important to know what kind of paper it is.  Some possibilities are response paper, journal entry, listserv message, essay, report, and research paper.  But teachers use these genres differently for different purposes, so you should get details.  If it's an essay, is it a personal response essay, a persuasive essay, an analysis?  If a research paper, is it essentially a report of information or a research-based argument?  

· What's the due date?  In fact, mark on your calendar the due dates of all papers in all classes this semester so that you have an overview of your workflow.

· Are you required or allowed to hand in a draft to be critiqued by the teacher or classmates?  

· What are the grading criteria for this paper?  What "counts"?  How much is the paper weighted in the final grade?  

· Less obvious but perhaps more important than these practical matters, what does the teacher most value?  Development of your own point of view, critical analysis of readings, synthesis of ideas from many readings, independent research, good clear writing, correct grammar, correct use of documentation?  Some teachers will address these issues directly, but you can also find out by asking the teacher, talking to former students of this teacher, and paying close attention to the teacher's comments on your earlier papers.

Writing the Paper

Different kinds of papers have different requirements.  Journal entries, listserv messages, and short response papers may be more informal than essays, reports, and research papers.  But most papers should follow these guidelines.

The Writing Process. Very few writers begin with the first word of a paper and continue writing in an unbroken stream until the last word.  For most writers, it's a process of thinking, drafting, rethinking, getting feedback, doing more research, revising, going out for pizza, getting more feedback, writing some more, and so on.  If this sounds like your writing process, you're in good company.  But because writing is like this, it takes time!

Getting Started.  The advice that would probably make the biggest difference in your school life is this:  don't write your papers at the last minute.  It's easy to get into this habit.  But your life will be much easier if, at the very least, you get something down on paper as soon as possible after you get the assignment, even just a few thoughts or a sketchy outline.  Then you will have started the thinking process, and when you sit down to write more substantially you won't face a blank page, which can be very demoralizing.  

Preparation.  Many assignments will be based on reading that you've done in class or on independent research.  Don't neglect this aspect of the assignment.  Read and research carefully, taking notes that will help you use the material accurately and effectively.  

Thesis.
  Students sometimes wonder why teachers make such a big deal about having a thesis, but the reason is simple:  the thesis is a coherent and concise statement of what you want to get across, and it's important that you have a clear idea of what you want to get across.  But there are two complicating factors.  First, although you must have an idea of what you want to say when you begin, you probably won't have a final thesis until you work through your ideas by reading, thinking, drafting, and revising.  You develop your thesis as you develop the paper.  Second, a thesis must be more than just clear; it must be interesting, offer a new perspective.  A thesis like “Everyone has a unique identity" is clear, but there isn't enough detail to know if it's a fresh perspective. Something like “Although we share aspects of identity with people who have similar backgrounds and experiences, our unique combination of background and experience gives us our unique individual identity" is more likely to offer a new perspective because it's more detailed and complex.  A final note: Many students learn that they should state the thesis in a single sentence in the introduction, but you may notice that many published pieces of writing don't state the thesis in a single sentence anywhere in the text.  Generally, though, teachers look for a clear statement of your argument or purpose near the beginning of the paper.

Organization, Development, and Focus.  The thesis helps you organize, develop, and focus the paper.  Although the organization, like the thesis, can change as you work, you should begin with at least a tentative outline that divides the paper into its main points and indicates roughly what you will say under each point and how much of the paper will be devoted to that point.  A good, complex thesis, even a tentative one, can function as a tentative mini-outline.  The sample thesis statement above, for instance, suggests a basic two-part outline, each part divided into a number of supporting details.  The outline helps you develop the paper because it shows you the main points that need to be explained, elaborated, illustrated, and supported with arguments and evidence.  The thesis, in turn, helps you keep all the supporting details focused, because you know that all details must work to support the thesis. Thesis, organization, development strategies, and focus can all change as you write, but the final draft should have a clear main point that is thoroughly developed with appropriate explanations, arguments, and evidence.  Use paragraph breaks to indicate movement from one supporting point to another.  Some teachers may allow you to use headings to indicate major sections, but not all teachers like headings, especially in essays.

Coherence.  Even a well-organized and clearly-focused paper may not seem coherent if you don't provide transitions between ideas.  The organization is like the skeleton of the paper; transitions and other coherence devices (e.g., references in one part of the paper to ideas in another part) are like the muscles and joints:  they hold the paper together and give it both flexibility and power.  Because paragraphs mark movement from one point to another, transitions are most important at the beginning or end of a paragraph.  

Clear Writing.  There is no single piece of advice for clear writing, because clear writing depends on clear thinking, and clear thinking is difficult.  But you can make your writing more clear by keeping your sentences straightforward--with concrete subjects and active verbs--and making sure that you know the precise meaning of words that you use.  Clarity is a combination of precision--saying what you mean carefully and exactly--and simplicity--getting rid of jargon and unnecessary words and avoiding unnecessarily complicated sentences.

Correctness.  Some teachers are very strict about things like fragments, run-on sentences, subject-verb agreement, punctuation, spelling, and other mechanics; other teachers are willing to overlook some mistakes if your ideas are strong and your writing is clear.  But in all formal academic papers you should aim to avoid errors as much as possible.  You will probably be asked to buy a handbook in your composition course.  Hang onto it, and use it to check things like sentence structure, punctuation, grammar, and various mechanics.  Use the spell check and grammar check features on your computer.  Ask someone else to proofread your paper, and then proofread it yourself one final time before you hand it in.

Documentation.  Any time that you use information or ideas from a source other than your own  general knowledge, observation, or analysis, you must acknowledge the source, using documentation conventions spelled out in any recent writing handbook, in a number of sites linked to the Writing Center home page, or in a handout provided by your teacher. Using these conventions allows you to avoid plagiarism, the unacknowledged use of someone else’s ideas or words.  Using a whole paper written by someone else is also considered plagiarism, of course.  Any form or plagiarism is wrong and can have serious consequences.  See Code of Student Conduct and Academic Integrity in the Undergraduate Bulletin and Judicial Procedures in the Student Handbook.

Getting Help with Your Writing 

Writing is in many ways a solitary activity, but you needn't feel completely alone in your writing.  If you feel stuck at any stage, get help or advice.  Your teacher may have guidelines on how much or what kind of help you can get, but the following are generally acceptable.

· Consult a handbook or rhetoric for rules of grammar and usage or guidelines for composition.  If you don’t have a handbook or rhetoric from your composition class, you may borrow one from the Writing Center or the Library Reserve Desk.
· Talk about your ideas with classmates, friends, or family members.  You may even ask them to read your paper and give you feedback. But remember that even unwritten sources of ideas must be acknowledged in your paper, and of course asking someone to write even part of your paper is considered a form of academic dishonesty.  

· Your teacher may schedule conferences to discuss papers as you’re working on them or after they’ve been returned, or you may request a conference at any stage.  Come to your conference prepared with specific ideas and questions.  If you can’t make it to a scheduled conference, please let your teacher know as soon as possible.  

· At any stage of the process, you can schedule a tutoring session at Dominican’s Writing Center.  Tutors can help you with planning, development, and organization of your paper.  Tutors cannot proofread for you, but they can help you become a better proofreader. Tutors also cannot discuss your teacher’s comments or your grade; if you have questions, talk to the teacher first.  Visit the Writing Center on the second floor of the library or call 524-6682.

Handing in the Paper

Take paper deadlines seriously, and submit a professional-looking paper.  Here are some specifics.

· If you know ahead of time that you will have a problem with a deadline, talk to your teacher  as soon as possible.  Otherwise, plan to hand your paper in by the deadline.  If you don’t finish it by the due date, come to class anyway (as tempting as it may be to cut a class when you haven’t finished the work, this really annoys most teachers) and talk to the teacher, but don’t assume that he or she will give you an extension.  And even if you do get an extension, there may be a late penalty in your grade. 
· Unless a teacher indicates otherwise, follow these conventions:  Type the paper, with double-spacing and 1” or 1.25” margins all around.  Put page numbers on all but the first page.  For shorter papers, put your name, the name of the course, and the date in the upper right corner, with the title (if there is one) centered at the top; you don’t need to put quotation marks around or underline the title.  For longer papers, use a cover sheet with your name, the name of the course, and the date in the lower right corner and the title centered on the page; again, no quotation marks or underlining for the title.  Staple the paper in the upper left corner, rather than paper clipping or folding the corner.  Most teachers don’t care for plastic folders because they make the paper harder to open and read.

· Proofread the paper very carefully one last time before you hand it in.  You may make neat corrections in pencil or pen.  

· Some teachers will allow or require you to submit papers electronically.  If the teacher doesn’t mention this as an option, check before you do it.

Getting the Paper Back

Try not to think of handing in the paper as the end of line; think of it as a continuation of your conversation with the teacher.  

· Remember that teachers need time to carefully read and respond to papers, so try not to get impatient, though after about two weeks it might be reasonable to ask.  

· When you get the paper back, read all the comments, not just the grade.  If you have questions about anything, you should definitely ask, either after class or in a conference you set up with the teacher.  

· Some teachers indicate in the syllabus if revision is an option, but if this is not mentioned, it's reasonable to ask.

· Whatever grade you get and whether or not you revise, the most important things to ask yourself and the teacher are these:  what did the teacher want me to learn from this paper, did I learn that, and what can I learn from the experience of writing this paper?
LIBERAL ARTS & SCIENCES SEMINARS:  Requirements & Registration Information
1.  Students meet graduation requirements, including requirements for the major field, stated in the University  bulletin in effect the year they enter Dominican University.

2.  Students are required to take an LAS Seminar at each class level (Freshman, Sophomore, Junior, and Senior), if they enter Dominican as Freshmen.  Transfer students begin the sequence according to their class standing when  they enter the University (i.e., students who transfer as sophomores must complete a Sophomore, Junior, and Senior Seminar; junior transfer students must complete a Junior and Senior Seminar).  According to the University bulletin, a student is classified as a sophomore if 28 semester hours have been completed; as a junior if 60 semester hours have been completed; and as a senior if 90 semester hours have been completed.  In determining the point of entry to the seminar sequence, however, transfer students who enter with total semester hours within 7 of a higher classification begin the seminar sequence at that higher classification (e.g., students entering the university with 21 hours begin the sequence with the Sophomore Seminar; students entering with 53 hours begin the sequence with the Junior Seminar; students entering with 83 hours must complete only the Senior Seminar).

3.  Students studying abroad for a full academic year are exempt from that year's seminar requirement; students studying abroad for a semester only must meet that year's seminar requirement.

4.  Students may offer two of the Liberal Arts & Sciences Seminars, excluding the Freshman Seminar, to fulfill two of the seven area requirements.  Courses that meet area studies requirements are indicated in the schedule of classes by an abbreviation (HI, PH, SS, NS, LA, TH, or MC) at the beginning of the printed course title (e.g., the fall semester course, LAS 264 01  Diversity, Culture, & Community: MC-Native American Spirituality, meets the multicultural requirement).  

5.  Students may not enroll in an LAS Seminar on a pass/fail basis.

6.  During the pre-registration period, seminar enrollments close at 15 students.  Enrollments are not re-opened until August 1 for fall semester classes, November 1 for spring semester classes, at which time enrollment is permitted up to 18 students, when seminars are again closed.  Students registering on line may add their name to a waiting list for their preferred seminar and, if and when a vacancy or vacancies occur, depending on their place in the waiting list, they will be offered the opportunity to enroll in that seminar by the Registrar.  Sophomore, Junior, and Senior Seminars are scheduled throughout the school year and as both day and evening courses.  Students are urged  to have an alternative seminar in mind, should their 1st choice be closed when they register and if there are more than 2 or 3 other students "waitlisted" for that seminar.  Exceptions to the enrollment limits can be made only by the Dean of the College of Arts & Sciences.

7.  Questions concerning the LAS seminars may be directed to the LAS Seminars Coordinator, Professor Mary Scott Simpson, Lewis 304, (708) 524-6840.  Questions concerning area studies requirements may be directed to the Core Curriculum Director, Dr. Hugh McElwain, Lewis Annex 3B, (708) 524-6660.   Questions concerning Foundations (i.e., English, Math, Modern Foreign Languages, Information Literacy, Computer Applications) may be directed to the Office of the Dean of the Rosary College of Arts & Sciences, Dr. Jeffrey Carlson, Lewis Link, (708) 524-6814 or -6816.

ACADEMIC INTEGRITY POLICY
Students of the university must conduct themselves in accordance with the highest standards of academic honesty and integrity.  Failure to maintain academic integrity will not be tolerated.  The following definitions are provided for your understanding and clarity.

Definitions of Plagiarism, Cheating and Academic Dishonesty
Student plagiarism is the deliberate presentation of the writing or thinking of another as the student's own.  In written or oral work a student may make fair use of quotations, ideas, images, etc., that appear in others' work only if the student gives appropriate credit to the original authors, thinkers, owners, or creators of that work.  This includes material found on the Internet and in electronic databases.

Cheating entails the use of unauthorized or prohibited aids in accomplishing assigned academic tasks.  Obtaining unauthorized help on examinations, using prohibited notes on closed-note examinations, and depending on others for the writing of essays or the creation of other assigned work are all forms of cheating.

Academic dishonesty may also include other acts intended to misrepresent the authorship of academic work or to undermine the integrity of the classroom or of grades assigned for academic work.  Deliberate acts threatening the integrity of library materials or the smooth operation of laboratories are among possible acts of academic dishonesty.

Sanctions for Violations of Academic Integrity

If an instructor determines that a student has violated the academic integrity policy, the instructor may choose to impose a sanction, ranging from refusal to accept a work project to a grade of “F” for the assignment to a grade of “F” for the course.  When a sanction has been imposed, the instructor will inform the student in writing.  The instructor must also inform the student that she/he has the right to appeal this sanction, and refer the student to the Academic Appeals Process described in the Bulletin of the Rosary College of Arts and Sciences.  The instructor will send a copy of this letter to the Dean of the Rosary College of Arts and Sciences.  The Dean will note whether a student has committed multiple violations of the academic integrity policy over time, and in such cases the Dean may institute a process leading to possible further sanctions, including suspension or expulsion from the university.  This process is as follows:  The Dean will convene the Arts and Sciences student members and the Arts and Sciences faculty members of the University’s Student-Faculty/Staff Judicial Board, and present to the group a recommendation for warning/reprimand, suspension, or expulsion.  This group will review the Dean’s recommendation at a hearing to which the student is invited.  The group will follow the process outlined in the “Student-Faculty/Staff Judicial Board” section of the current Student Handbook, with the following exceptions:  (1) The Dean of the Rosary College of Arts and Sciences will convene the group, not the Dean of Students.  (2) The group will consist of the Arts and Sciences student and faculty members, not the full Student-Faculty/Staff Judicial Board.  (3) The possible sanctions include only Warning/Reprimand, Suspension, and Expulsion.

ACADEMIC APPEALS PROCESS

Any disagreement with regard to academic procedure, including individual cases of alleged violation of academic integrity and final grades, should first be taken up with the instructor.  If this does not settle the matter satisfactorily, the matter should be taken up with the departmental chair.  If the issue cannot be resolved at the departmental level, it should then be presented to the Dean of the Rosary College of Arts and Sciences.  If the issue is still not resolved, the student has the right to present the issue to the Educational Policies Committee of the Arts and Sciences Council.  To do this, the student must provide a written statement of the issue involved to the Dean, who will then place it on the agenda for the Educational Policies Committee.  The Committee will request a written response from the instructor and may, at its discretion, seek further oral or written clarifications from the student and/or instructor.  The Committee will evaluate the student’s appeal and vote to approve or deny it.  If the Committee denies the student’s appeal, the original grade will stand.  If the Committee approves the student’s appeal, the Committee will determine the appropriate grade and submit a change of grade form to the Dean.  In the event of a successful appeal of an alleged violation of academic integrity, the original letter of notification from the instructor will be expunged from the Dean’s file. 

CHECKLIST OF CORE CURRICULUM REQUIREMENTS

NAME____________________________________________________ Graduation Date?_____________________

 






Course

Semester

Waived?








Number?
Completed?

Transf?
FOUNDATIONS
1.  English (Engl 101-102 or 102)



__________
__________________
__________

2.  Mathematics (Math 130, 150, 160, or 170)


__________
__________________
__________

3.  Modern Foreign Language 

     (Lang 102; study abroad; or MFL 150)


__________
__________________
__________

4.  Information Literacy




__________
__________________
__________

5.  Computer Applications (CIS 120)

​
_________
__________________
__________

LIBERAL ARTS & SCIENCES SEMINARS


Freshman Seminar



__________
__________________
_____​​_____


Sophomore Seminar



__________
__________________
__________


Junior Seminar




__________
__________________
__________


Senior Seminar




__________
__________________
__________

AREA STUDIES


History





__________
__________________
__________


Philosophy




__________
__________________
__________


Social Sciences




__________
__________________
__________


Natural Sciences




__________
__________________
__________


Literature and Fine Arts



__________
__________________
__________


Theology




__________
__________________
__________


Multicultural 




__________
__________________
__________

[Students may offer two of the Liberal Arts & Sciences Seminars, excluding the Freshman Seminar, to fulfill two of the 

seven area requirements.  Indication of area requirements that may be met by particular seminars can be found in the 

university bulletin and in each year's schedule of classes.]
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